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Letter from the Director 
In the last issue of CEDEFOP Info I 
was able to report that in July we 
moved into our new building. At that 
stage the conference wing was not 
completely finished. It was used for 
the first time on 22 November, when 
the new building (see photograph) 
was formally inaugurated. At the 
ΕΥΡυΠΗ EUHOPA 
official ceremony we were very glad 
to be able to welcome personally the 
Commissioner responsible for Educa­
tion and Culture, Mme Viviane Reding 
and the Greek ministers of Labour and 
Social Affairs, Mr. Miltiades 
Papaioannou, for Education and 
Church Affairs, Mr. GerassimosArsenis 
and of Macedonia and Thrace, 
Mr. loannis Magriotis. 
Mme Lucianna Sbarbati represented 
the President of the European Parlia­
ment and the European Trade Union 
Congress was represented by its 
President, Mr. F. Verzetnitsch.The 
keynote speech was given by Com­
missioner Reding and extracts from 
it are reproduced in this issue of 
CEDEFOP Info, while the whole text 
is available in our Electronic Training 
Village. 
CEDEFOP now has a large, modern, 
well equipped building including 
three public conference rooms, of 
which the largest has seating for 
120 and facilities for interpretation 
into 11 languages. 
On 6 December we had the great 
honour of receiving the Prime Minis­
ter of Greece, Kostas Simitis, in our 
office. He was unfortunately unable 
to attend the official inauguration 
ceremony but came a few days later 
to get information on the current 
situation and cooperation with the 
Greek authorities. He stressod the 
great importance of developing 
vocational education and training at 
European level. 
The Management Board met imme­
diately after the inauguration of the 
building. During the meeting me­
dium­term priorities for the period 
2000 to 2003 were approved as was 
the work programme for the year 
2000. These documents will shortly 
be available electronically in the 
Electronic Training Village and will 
also be available free of charge in 
paper form. CEDEFOP Info 1/2000 
will contain a summary of them. 
Continued on page 2 
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The EU Commissioner for Education and Culture, Viviane Reding, and the Greek Minister of Labour and Social 
Affairs, Miltiades Papaioannou, officially open the new building with the conference wing. 
At the inauguration ceremony for CEDEFOP's new building in 
Thessaloniki on 22 November 1999, Mme Reding, European Com­
missioner for Education and Culture, expressed her concern that 
'CEDEFOP should become an ever more evident point of refer­
ence and scientific and technical support in the implementation 
of 'Community policy' on vocational training'. 
Mme Reding declared that her very new Directorate­General for Education 
and Culture was 'firmly resolved' to 'breathe fresh life' into the European 
Union. This is the reason for the declared priority to give a dynamic boost 
Europe­wide in all 'the fields directly affecting European citizens: education, 
training, youth, sport, culture and multimedia'. 
Vocational training statistics 
Vocational training 
for young people 
A special edition of Key Data on Vocational Training 
in the European Union 
The purpose of the 'Key Data' publi­
cation is to provide information on 
the main features of vocational 
training within the Member States. It 
is the outcome of the combined 
efforts of the Directorate General for 
Education and Culture, EUROSTAT 
(the Statistical Office of the Euro­
pean Communities) and CEDEFOP, 
directed towards compiling statistics 
on vocational training and offering a 
broad audience user­friendly access 
to that information. The first edition, 
published in 1997, contained a gen­
eral description of the various types 
of vocational training within the EU. 
The second edition concentrates on 
vocational training for young people. 
Continued on page 13 
United Kingdom 
'Learning to Succeed' white paper 
introduces a new Learning and 
Skills Council 
The Government announced its most 
sweeping changes yet to post­16 
learning with the publication of its 
white paper Learning to Succeed: A 
New Framework for Post 16 Learn­
ing. The main reform is the introduc­
tion of a new Learning and Skills 
Council for England. The Learning 
and Skills Council (LSC) will be re­
sponsible for the strategic develop­
ment, planning, funding, manage­
ment and quality assurance of post­
16 education and training. This will 
include further education (though 
not higher education), community 
and adult learning, work­based 
Continuedon page i 
'Today it is obvious that economic prosperity and development, general well­
being and personal expansion are linked with the generation of knowledge 
through research and its spread through education and training. The role of 
education and training policies, then, is vital to the success of European 
integration' and among these, Community policy on vocational training has 
a particular importance. 'The European Union is now facing not only the 
challenge of its enlargement but also the pressing demands of growth, social 
cohesion and the fundamental problem of unemployment, calling for volun­
tary, concerted measures at Community level. Community policies on educa­
tion and vocational training are required to respond to many challenges, and 
admittedly these are sometimes difficult to reconcile. There is a need for a 
more effective use of all the instruments for action, cooperation 
and dialogue, especially with the social partners.' 
Continued on page 2 
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During recent months a number of 
new CEDEFOP publications have 
appeared, including a major refer­
ence document on trends in the 
development of occupations and 
qualifications (see separate article 
on this page), and further country 
reports in the two series on the VET 
systems and the financing of VET. A 
new edition of "Key Data on Voca­
tional Education and Training" has 
also appeared and extracts from it 
are contained on page 13. Work has 
also been completed on the VET 
policy report, which will be pub­
lished early in 2000, initially in Eng­
lish under the title "An age for learn­
ing: vocational training policy at the 
European Level ­ past and present." 
This will be a type of companion 
volume to the "research" report, 
which we published under the title 
"Training for a Changing Society" in 
1998. Work on the next edition of 
the research report has advanced 
and it should be published in the 
middle of 2000. 
Further information on some of these 
activities and others such as the Agora 
Thessaloniki which provides us with a 
discussion platform with our principal 
partners will be included in future is 
sues of CEDEFOP Info. 
CEDEFOP's role is to support the 
European Commission. During recent 
months as many changes have taken 
place in the Commission we have 
tried to establish with our colleagues 
there how best this objective can be 
achieved. For example could 
CEDEFOP, within the limitations of 
the resources available, play a useful 
role in assisting the process of moni­
toring and evaluating the Leonardo 
da Vinci programme or of dissemi­
nating its results? As an initial small 
contribution in this direction we are 
pleased to include in this issue of 
CEDEFOP Info a four­page dossier 
section (pages 17 to 20) which re­
ports on a number of projects relat­
ing to language learning launched as 
part of the Leonardo da Vinci pro­
gramme. They are particularly con­
cerned with the importance of lan­
guage learning within companies. 
Johan van Rens 
Thessaloniki 
December 1999 
Extracts from Mme Reding's 
address at the inauguration of 
the new CEDEFOP building 
Continued fron. 
And 'it is CEDEFOP's natural calling 
to bring its help and support to the 
development of this European voca­
tional training policy . . . This also 
calls for the strengthening of its 
functions as the forum for the analy­
sis, consolidation and exchange of 
information and experience and as a 
meeting point, in order to promote a 
debate and closer links among the 
political decision­makers, research 
workers and training practitioners'. 
Recalling her concern 'to position 
CEDEFOP even more clearly as a 
point of reference and scientific and 
technical support for the implemen­
tation of this vocational training 
policy', Mme Reding went on to look 
at CEDEFOP over the next few years. 
The following extract gives the full 
text of the last part of her address: 
'Let us take a quick look, if you per­
mit, at the key points on which the 
Centre could contribute its expertise 
and experience. 
First of all, it could support our 
policy initiatives and the new 
process of structured coopera­
tion on policy ­ what we call the 
'Rolling agenda'. 
I should like here to remind you of 
the three themes that are increas­
ingly the focus of the dialogue with 
the Member States. 
to model existing practices and in­
struments in order to improve the 
understanding of "quality" ap­
proaches in training. It could also try 
to identify instances of good prac­
tice, especially in those Europe­wide 
fields consisting of highly specialised 
training, language learning and 
distance training. 
The third and last theme is the pro­
motion of mobility, including the 
recognition of qualifications. The first 
"Leonardo da Vinci" programme has 
already enabled 150 000 citizens to 
benefit from transnational mobility. 
This leads to the acquisition of work 
experience or additional training in 
different socio­occupational and 
cultural contexts and therefore plays 
a not inconsiderable role in young peo­
ple's entry into working life. 
I think that CEDEFOP could usefully 
enable us to make progress along 
this route, especially in relation to 
the recognition of training and/or 
work experience periods as part of 
mobility projects. The forthcoming 
setting up of European alternance 
training pathways and EUROPASS 
Training might, for example, be a 
significant subject of reflection. 
When one speaks, as I have 
already spoken, of "the crea­
tion of a genuine European 
dialogue among those active in 
vocational training", we come 
to the very heart of CEDEFOP's 
calling. 
The dialogue among the decision­
makers, research workers and practi­
tioners in this field has always been 
at the centre of CEDEFOP's activities. 
It should now continue to provide its 
scientific and technical support for 
this dialogue, in line with the politi­
cal impulse imparted by the social 
partners, the Member States and the 
Commission. 
The launching of a forum for the 
"transparency of qualifications" is 
an excellent illustration of such an 
approach as well as an example of 
good cooperation between the Com­
mission and CEDEFOP. I can only 
encourage such joint initiatives. 
Lastly, it is clear that CEDEFOP 
should continue to give its support 
to the Commission in the im­
plementation of Leonardo da 
Vinci, in particular by: 
□ bringing the "study visits" pro­
gramme into line with the objectives 
and priorities of the second phase of 
Leonardo da Vinci and participating in 
the efforts to integrate pre­accession 
countries. Besides the "study visits", 
CEDEFOP will be offering those coun­
tries the benefit of its experience and 
the outcome of its work, in close 
collaboration with the European 
Training Foundation set up in Turin; 
□ contributing to efforts to improve 
the comparability of quantitative 
and qualitative data on training 
systems in Europe; 
Ü helping to optimise the use of 
the findings of the Leonardo da Vinci 
programme by identifying innovatory 
practice in certain priority fields, 
such as the transparency of qualifi­
cations, equal opportunities and 
training in SMEs. 
I shall end by stressing that the basic 
reference documentation, the Cen­
tre's data bases and publications 
such as the "research report", are an 
invaluable resource at Community 
level, and this must of course be 
enriched and constantly updated to 
meet users' needs.' 
Mme Reding praised the new 
CEDEFOP building, which she de­
scribed as 'superb, spacious, func­
tional' and ended by expressing her 
hope that the members of the Man­
agement Board, the Director and his 
staff 'could work there effec­
tively, peopling it with their 
debates and exchanges and, 
more simply, being happy 
there'. 
The full text is available at: http://www.cedefop.eu.int 
Source: CEDEFOP/EFG 
The role of education and training in 
employment policies and, more 
specifically, in European employment 
strategy. The kind of support that 
CEDEFOP could provide the Directo­
rate­General for Education and 
Culture in this field could be an 
analysis of the educational and vo­
cational training aspects of the "Na­
tional Employment Plans". In par­
ticular, the Centre could develop 
indicators for the participation of 
individuals in lifelong training and 
education. It could also analyse the 
incentive mechanisms in Member 
States designed to promote a policy 
of lifelong training, such as the rec­
ognition of skills acquired at work 
and the agreements reached be­
tween the social partners on linking 
on the one hand training and work 
organisation, or on the other, train­
ing and the restructuring of working 
time. 
The second theme is that of the 
quality of education and training at 
every level. The concept of "quality" 
in vocational training as well as in 
education in general is interpreted in 
various ways, especially because it is 
applied in different contexts such as 
public­ and private­sector training 
bodies and in the workplace. 
In this respect, the Centre could help 
Tracking European trends 
CEDEFOP publishes two vol­
umes on trends in the develop­
ment of occupations and quali­
fications 
The European Centre for the Devel­
opment of Vocational Training 
(CEDEFOP) has now published "Eu­
ropean trends in the development of 
occupations and qualifications" in 
two volumes. 
Volume I is addressed to a broad 
readership wishing to keep abreast 
of the most important trends in the 
development of occupations and 
qualifications. It gives a summary of 
the most important macrotrends, 
draws conclusions and provides 
recommendations for decision­mak­
ers and practitioners in the field of 
vocational training. The analyses are 
based on vocational training and 
labour market data compiled by 
Eurostat, the results of practice­
oriented EU vocational training 
projects, transnational surveys con­
ducted by the CEDEFOP research 
network and findings from the EU 
socio­economic research programme 
on vocational training. 
This body of information highlights 
the urgent need to develop and 
expand training and skilling oppor­
tunities at all levels for all target and 
age groups, not only for economic, 
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Volume 1 
but also for social and educational 
policy reasons. 
Volume II, in the form of a scientific 
manual, offers a platform to re­
search specialists from a wide range 
of disciplines. It also gives an over­
view of the questions and answers 
linked to the debate on trends, e.g. 
Volume I 
European trends in the development 
of occupations and qualifications 
Languages: DE EN (FR in preparation) 
1999,76 pp. 
Cat.­No.:HX­22­99­741­EN­C 
EUR 8.50 
May be obtained from the EU sales offices 
In preparation: 
Volume II 
European trends in the development 
of occupations and qualifications 
Language: EN 
Cat.­No.: HX­22­99­749­EN­C 
on the polarisation of skills, the 
marginalisation of individual occupa­
tional groups, new competences and 
regional aspects. 
Information: 
Burkard Sellin, CEDEFOP project coordinator, 
Tel. (30­31) 490 121; Fax (30­31) 490 117, 
E­mail: bs@cedefop.eu.int 
Source: CEDEFOP/BS 
The following publications can be found 
in the CEDEFOP Electronic Training Village 
on the Internet (www.trainingvillage.gr): 
European trends in the development 
of occupations and qualifications 
Vol. I in DE, EN and FR, 
Vol. Il in DE, EN and FR and 
Vol. Ill (Working glossary, selected annotated 
bibliography, index) in DE, EN and FR 
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VET innovations in the use of solar energy 
CEDEFOP is supporting the European Commission in the dissemination of VET innovations with the project "Observing innovations in vocational education and training" 
One of the key areas of the CEDEFOP project is the environment. The first phase of the project involved a comparison and efficiency audit of VET initiatives designed to 
impart skills in the use of renewable sources of energy in four Member States. 
First Solar School of Vienna 
Course curriculum 
Information 
Entrance test 
Electricity 
pass 
J h fail 
Basic module 
Electrical engineering 
Course confirmation 
Basic module 
Heating technology 
Course confirmation 
Photovoltaics 
Wind 
Final Project 
Λ 
Course confirmation 
Heating pumps 
Final Project 
Course confirmation 
Solar thermal 
technology 
Final Project 
Course confirmation 
Board Examination 
Certificate 
Computer Design and Simulation 
of photovoltaic and solar thermal installations 
Course confirmation 
ource: BFI, Vienna (The Solar School is affiliated to the BFI) 
Solar energy is already an important 
growth market throughout the EU 
and a market which will gain in 
importance in the future. The expan­
sion of the possible fields of applica­
tion of solar products, competent 
advice for clients and the installation 
of solar systems are of fundamental 
importance for the further develop­
ment of solar engineering markets. 
Efficient VET initiatives are necessary 
to ensure that skilled workers and 
engineers are fully equipped to 
match the new skills requirements in 
this field. 
In terms of the development of the 
market for the thermal use of solar 
energy, Greece is number one within 
the EU, way ahead of other Member 
States, with Austria in second posi­
tion. A total area of 2.4 million m2 of 
solar collectors has so far been in­
stalled in Greece and 22 percent of 
all Greek households ­ and on some 
Aegean islands as many as 50 per­
cent ­ are fitted with solar systems. 
The installation area of solar collec­
tors in Austria currently stands at 1.7 
million m2. Although the Danish 
solar thermal market is still relatively 
small, it is steadily growing. In Swe­
den, where the development of the 
market is slow, an innovative train­
ing course in solar engineering has 
been introduced at the University of 
Dalarna to help get the solar engi­
neering market off the ground. 
First course in solar 
engineering at university level 
in Sweden 
In August 1999 the first comprehen­
sive course in solar engineering at 
university level was launched in 
Sweden in the form of the one­year 
master's programme at the Euro­
pean Solar Engineering School. The 
curriculum comprises solar thermal 
technology, photovoltaics, solar 
architecture and management train­
ing in solar engineering in the form 
of lectures, seminars, laboratory 
work and computer training, com­
bined with an end­of­course disser­
tation. 
Muitidisciplinary continuing 
training in solar engineering 
in Austria 
In Austria, the First Solar School of 
Vienna runs a comprehensive con­
tinuing training course in solar engi­
neering and geothermics. The course, 
which was launched in 1994, is 
targeted at skilled workers, gradu­
ates of higher­level technical col­
leges and interested persons from 
other occupational areas. 
The Viennese school's programme is 
based on the appropriate combina­
tion of theoretical and applied 
knowledge in all areas of particular 
relevance to solar engineering. In­
struction is given in the form of a 
series of measurement, assembly 
and laboratory exercises, backed up 
by theoretical courses. The pro­
gramme is divided into three course 
modules ­ photovoltaics, solar ther­
mal technology and heating pumps 
­ and a number of optional modules, 
including computer design, thermal 
efficiency calculation, economic and 
ecological construction and in­house 
technology and automatic cooling 
systems for air conditioning and 
refrigeration facilities. The course 
concludes with a project and a final 
examination; it comprises a total of 
220 hours of instruction, excluding 
basic modules and project work. In 
the first five years of the course, 
some 500 people have been trained 
as specialists in solar engineering, in 
addition to which a considerable 
number of participants have at­
tended individual course modules as 
a form of continuing training. 
On the basis of the course modules 
of the First Solar School of Vienna, 
course modules for a uniform Com­
munity­wide continuing training 
programme for skilled workers in 
solar engineering were developed in 
the context of the Leonardo "Euro­
pean Solar School" project, con­
cluded in 1998. These modules have 
already been implemented in the 
training institute of the German 
project partner and are in the pipe­
line at the Technical University of 
Athens, the Greek project partner. In 
a current Leonardo project, the 
Frankenberg district association of 
craftsmen, the Institute for Voca­
tional Advancement (BFI ­ Berufs­
förderungsinstitut), Vienna, and 
partners from Spain and Greece are 
designing training modules on ex­
tended heating pump installation for 
the purposes of initial vocational 
training. 
In Greece, continuing training 
in the field of solar engineering 
is in particular addressed to 
unemployed school­leavers and 
university graduates. 
In Greece continuing training 
courses leading to qualifications in 
the field of solar engineering are 
above all addressed to unemployed 
school­leavers and university gradu­
ates. The courses generally last 300 
hours. Over the last few years, a 
number of regional energy centres 
have been running these courses for 
the unemployed, with a particularly 
efficient combination of theoretical 
and practical skilling. The pro­
grammes include an end­of­course 
project in the form of an energy 
audit for a building. Training in the 
field of solar engineering is also 
delivered by the Hellenic Chamber of 
Technology and other institutions. A 
number of universities and special­
ised colleges of higher education 
include solar engineering skilling in 
their curricula. A course on the use 
of renewable energy sources is to be 
set up at the level of initial voca­
tional training next year. 
Compulsory certificate for solar 
installers in Denmark 
In order to guarantee correct opera­
tion of solar thermal installations, an 
agreement was reached between the 
Danish national energy agency and 
production and distribution firms in 
1992 whereby state­subsidised solar 
systems may only be fitted by 
trained installers holding a certifi­
cate in solar thermal technology. 
Solar thermal courses have been 
delivered by the technical grammar 
schools of Sønderborg and Herning, 
in collaboration with the Danish 
Institute of Technology (DTI) since 
1993. The courses last three days 
and end with a final written test. 
700 installers have so far undergone 
training and acquired the course 
certificate. In 1998 a similar agree­
ment was concluded on quality as­
surance for photovoltaic installa­
tions. 
Contact: 
Roland Loos, CEDEFOP project coordinator 
Tel. (30­31) 490 158, Fax (30­31) 490 117 
E­mail: rlo@cedefop.eu.int 
Yvonne Noutsia, Secretariat 
Tel. (30­31 ) 490 118, Fax (30­31 ) 490 117 
E­mail: yno@cedefop.eu.int 
Source: CEDEFOP/RL 
Eurydice extends its 
comparative approach 
and the variety 
of its publications 
Since 1980, the Eurydice network has been working to enhance 
knowledge of education systems in Europe. In this period, it has 
undergone remarkable development and now comprises 33 na­
tional units set up by the education ministries, and a European 
Unit established in Brussels by the European Commission. 
The focus of the network has gradually shifted from the process­
ing of written information concerning education systems towards 
work that involves their comparative analysis. Already very much 
in evidence under Socrates I, of which Eurydice has been an inte­
gral part since 1995, this dimension will be strengthened still fur­
ther in the forthcoming Socrates II Programme. 
Since their inception, CEDEFOP and Eurydice have worked together on mat­
ters related to both education and training. Besides regular contact and 
participation in the meetings of each other's networks, the two organisations 
cooperate closely in producing the publication "Structures of the Education 
and Initial Training Systems", of which a new (electronic) edition is close to 
completion. This updated version, which includes a special chapter devoted 
to adult education, may be accessed on the Eurydice Web site from early 
2000. Eurydice is also one of the partners in the EASE project launched re­
cently at the initiative of CEDEFOP, in order to create a search engine on the 
Internet for the purpose of horizontal access to different web sites concerned 
with education and training. With the clear­cut distinction between educa­
tion and training giving way to a more integrated approach involving life­
long learning, cooperation between Eurydice and CEDEFOP in the forthcom­
ing Socrates II and Leonardo da Vinci II Programmes will undoubtedly be­
come stronger still. 
Acting as an observatory on behalf of policy­makers and the world of educa­
tion in general, Eurydice prepares and publishes: 
ü regularly updated descriptive analyses of the organisation of education 
systems; 
□ comparative studies on specific topics of European interest; 
Q indicators on the various levels of education from nursery to higher edu­
cation. 
Eurydice has recently published three books which will be of special interest 
to readers of CEDEFOP Info. The first, in the Ready Reference series, is a 
glossary of examinations, qualifications and titles in European education 
systems. The first compendium of its kind, the glossary gives the meaning of 
around 1000 terms presented in their original language. The 15 EU countries, 
the three EFTA/EEA countries, and six countries included in the pre­accession 
strategy (Bulgaria, the Czech Republic, Hungary, Poland, Romania and Slova­
kia) are covered in this first volume. 
In its Focus series, Eurydice has also published a booklet summarising the 
organisation of higher education structures in a set of comparative diagrams, 
illustrating the length of different courses on offer, the existence or other­
wise of selection procedures for admission, the names of institutions and the 
qualifications awarded, and opportunities for further specialised study after 
gaining a first­level qualification. The carefully devised, attractive diagrams 
for each country facilitate comparison between the various systems. In addi­
tion to the 24 countries dealt with in the glossary mentioned above, the 
booklet also covers the three Baltic republics, Slovenia and Cyprus. 
An in­depth study conducted by Eurydice and published by the Education 
and Culture Directorate­General of the European Commission, on financial 
support for students in higher education in Europe has also been available 
since last June as Volume 1 of the new Key topics series. Its approach broad­
ens the statistical perspective so as to analyse the operation of systems 
(criteria for awards, bodies responsible for decisions on expenditure, the 
number of students and pupils concerned, etc.) and situate them in the con­
text of the different cultures and of their history. 
These publications are available in German, English and French. As with virtually the entire output of Eurydice, 
they may be accessed via the Eurydice web site (http://www.eurydice.org). They may also be obtained on 
request from the Eurydice European Unit, 15 rue d'Arlon, B­1050 Brussels, fax: (32­2) 230 65 62, with the 
exception of "Key topics in education. Volume 1 : Financial support for students in higher education in Europe. 
Trends and debates (Cat.­no.: C2­18­98­114­EN­0', which is on sale (EUR 25) from the Office for Official 
Publications of the European Communities and its national sales outlets. 
Source: EURYDICE 
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Advisory Forum debate 
work for new European 
Work Programme 
provides the ground 
Training Foundation 
Providing the stage for discussion 
and debate on the content of the 
European Training Foundation's Work 
Programme is one of the key activi­
ties of its Advisory Forum that meets 
annually in Turin. According to the 
Council Regulation that initially set 
up the Foundation in 1995, the Fo­
rum is required to provide an opin­
ion on the content of this important 
document for consideration by the 
Foundation's decision­making body, 
the Governing Board. 
The next meeting of the Governing 
Board is in February 2000. However 
the vital discussions that took place 
at the last Advisory Forum meeting 
in September are already producing 
tangible results. Experts from over 
fifty countries and key international 
organisations attended. Their input, 
experience and suggestions are 
crucial for the success and relevance 
of the final programme adopted. 
Each partner country and territory 
was asked for its view and to high­
light what it felt was needed in its 
own particular case in the reform 
process. 
The Phare partners highlighted their 
interest in measures geared to as­
sisting their on­going pre­accession 
preparations. The Foundation is 
preparing itself to assist the Com­
mission in the implementation of 
Phare Programme support to em­
ployment and training European 
Social Fund­type actions, a vital 
stage of preparation for the candi­
date countries before they join the 
European Union. There is to be em­
phasis on further developing infor­
mation exchange and good practice 
concerning the content and meaning 
of the acquis communautaire. Teacher 
and trainer training is also a priority. 
The Foundation's contribution to the 
reconstruction process in South­
Eastern Europe is to feature promi­
nently in the new Work Programme. 
As one of many actors in the region, 
it has seen its work evolve rapidly 
over a very short period. Vocational 
education and training will be used 
as a building block for consolidating 
democracy. In concrete terms this 
boils down to programmes for the 
whole of the Balkan region as well 
as country­by­country projects. The 
Foundation will contribute to the 
design, development and implemen­
tation of specific initial and continu­
ing training measures that will in­
volve local participants (such as 
local authorities, employers, non­
governmental organisations and 
training providers). Two other exam­
ples of concrete support are meas­
ures to enhance the capacity of 
education and training systems to 
cater for the needs of socially disad­
vantaged groups such as the young 
unemployed and minority groups. 
Support will be forthcoming for 
small and medium­sized enterprises, 
particularly for improving the quality 
of their management capacity. 
The Tacis partners indicated their 
specific need to concentrate on 
management training. The Founda­
tion has, as a result, maintained this 
objective as a key priority. It is also 
seeking to enhance vocational edu­
cation and training links with busi­
ness in light of the incidence of 
shrinking government budgets and 
the noticeable withdrawal of the 
private sector from playing an active 
role in employee training. There will 
be more focus on the question of 
standards and a specific project 
devoted to the introduction of coher­
ent methods for the development of 
standards in the various sectors of 
the employment market. 
The MEDA partners spoke of the 
need to develop a network both 
between themselves and the EU in 
order to facilitate the flow of infor­
mation. A common concern is a 
closer link between labour market 
trends and the provision of training. 
This is of particular importance given 
the recent extension of the Founda­
tion's remit to the MEDA region. 
Providing a vector for an exchange 
of information is vital for the effi­
cient exchange of ideas and experi­
ence. The main focus of the Founda­
tion's activities through these net­
works as they come on stream will 
be to improve its partners' drive to 
design and implement vocational 
training reforms and refocus voca­
tional (particularly management) 
education and training systems to 
respond effectively to the market 
economy. This is in line with the 
Euro­Mediterranean policy, as de­
fined at Barcelona in 1995, which 
aims to create a Euro­Mediterranean 
Free Trade area by 2010 while pre­
paring now for the social and eco­
nomic consequences of its establish­
ment. 
CEDEFOP participated actively in the 
Advisory Forum's meeting. CEDEFOP 
has close links with the European 
Training Foundation not only sharing 
its experience but also cooperating 
on a number of projects. 
The discussions have paved the way 
for the formulation of draft propos­
als for future actions. The final draft 
of the Foundation's Work Pro­
gramme will be published in March 
and CEDEFOP Info will be providing 
full details in a later issue. 
For more details, please contact 
The European Training Foundation 
Villa Gualino 
Viale Settimio Severo 65 
1­10133 Torino 
Tel.(39011)630 2222 
Fax (39­011)630 2200 
E­mail: info@etf.eu.int 
Website: http://www.etf.eu.int 
Source: ETF 
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Bi­ and multilateral cooperation 
Training policy/Contacts 
Bi­ and multilateral cooperation 
Denmark/Germany 
Bertelsmann Foundation prize 
goes to Denmark 
The 1999 Carl Bertelsmann Prize was presented to the Danish Minister of Education, Margrethe 
Vestager, in Gütersloh, Germany in September. The prize was awarded for the capacity of the Danish 
VET system to innovate and set a good example for vocational training standards. 
Since 1988 the prize, founded by 
the Bertelsmann Stiftung, has been 
awarded to innovative and exem­
plary solutions for key social and 
political problems. Each year, the 
Bertelsmann Stiftung defines a spe­
cific theme of interest. In 1999, the 
theme was innovation in VET. 
The Danish VET programmes won 
the prize in competition with the 
Netherlands, France, Great Britain 
and the USA. The "edge" can be 
explained by the following features 
of the Danish VET system: 
□ It is characterised by close co­
operation between the social part­
ners. 
□ In all VET programmes, the edu­
cational principle of "responsibility 
for own learning" has been intro­
duced and functions as a motiva­
tional factor for students. 
□ The system is highly market 
oriented and vocational schools 
operate within a system of manage­
ment­by­objectives which leaves 
them relative autonomy in the plan­
ning, organisation and execution of 
programmes. To a certain degree, 
schools operate in market conditions 
and compete for students. 
Ü All VET programmes are publicly 
funded, and consequently provided 
free of charge to Danish students. 
Q The links between basic training, 
VET and further training are very 
strong. The system functions as an 
integrated whole. 
□ The system shows great capacity 
for continuous adaptation and inno­
vation in the light of technological, 
socio­cultural, and economic 
changes. 
□ Unemployed people are inte­
grated in the system. 
The selection was made by an inter­
national committee* consisting of 
experts within the VET field. It was 
responsible for setting up selection 
criteria, evaluating the candidates 
on the basis of these criteria and 
nominating the winner. The board of 
directors of the Bertelsmann Stiftung 
makes the final decision. 
For further information, contact: 
Bertelsmann Stiftung 
Carl­Bertelsmann­Str. 256 
D­33311 Gütersloh 
http://www.stiftung.bertelsmann.de/ 
or 
The Danish Ministry of Education 
Frederiksholms Kanal 21 
DK­1220 Copenhagen K 
Tel. (45-33) 92 50 00 
Fax (45­33) 92 55 47 
E­mail: uvm@uvm.dk 
Website: http://www.uvm.dk/seneste.htm 
Source: DEL 
"Editor's note: CEDEFOP Deputy Director, Dr. Stavros 
Stavrou was a member of the international selection 
committee. 
Germany 
Is the German 
vocational training 
system in need 
of reform? 
President of the Bertelsmann Foun­
dation, Mark Wossner, remarked at 
the award ceremony that the Ger­
man vocational training system, in 
comparison, is in urgent need of 
reform. Wossner's main points of 
criticism were the declining training 
quota, the permanent deterioration 
of trainees' basic knowledge and the 
over­rigid formal regulations of the 
dual system. He pointed out that 
schemes offered by the employment 
services, school­based full­time edu­
cation or pre­vocational training all 
too often had to fill the gap to com­
pensate for the shortage of training 
places. The Foundation also ex­
pressed its objections to highly spe­
cialised company­specific occupa­
tions which increase immobility and 
dependence on the company in 
question. 
The Foundation called for greater 
scope of action and design on the 
part of regional players, determina­
tion of skills requirements at re­
gional level, a reduction in the 
number of occupations with the 
possibility of different levels of quali­
fication, greater transparency of 
vocational training programmes and 
the quality of training provision and 
smoother dovetailing of initial and 
continuing training as necessary 
reforms to the German system. The 
Danish approach, whereby voca­
tional schools have budgetary and 
organisational autonomy, was rec­
ommended as a model for Germany. 
Source: FAZ, 20.9.1999/SZ, 18.9.1999/CEDEF0P/SK 
Germany/United Kingdom 
BA in Media Business 
Administration 
Germany/France 
Athena: qualifications 
without frontiers 
New course at European Business and Language Academy Vocational training opportunities in Germany for French youngsters 
The International Campus, the university section of the European Business 
and Language Academy, Cologne, has introduced a Bachelor of Arts degree 
course in Media Business Administration from winter semester 1999/2000. 
The Academy has been authorised by its partner institution, the University of 
Hertfortshire, UK, to award the BA on its own account. 
The curriculum of the three­year course covers basic economics alongside 
specialised aspects of media legislation, the technical dimensions of the 
media business, the media market and media calculation and an in­depth 
media project reflecting the actual demands of professional media work. 
Source: VDP Informationsdienst/CEDEFOP/SK 
In CEDEFOP Info 1/99 we reported 
on the scheme being organised by 
the French Consulates­General in 
Mainz and Frankfurt. The aim is to 
offer young people from France a 
chance to take a skills training 
course in Germany. 
Apprenticeships as 'customer service 
officers' with Deutsche Bahn AG, for 
example, are being offered to French 
youngsters having a baccalaureate 
or BEP and a reasonable command 
of German. The precise title of the 
course offered by Deutsche Bahn ¡s 
'Kaufmann­/frau für Verkehrsservice'. 
Ten places are being offered in 
Karlsruhe and a further ten in 
Saarbrücken for courses beginning in 
September 2000. Applications may 
be made from now until the closing 
date of 31 March 2000, to: 
Associations Athena, Qualifications sans frontières 
French Consulate­General, Mainz 
Postfach 1929, D­55009 Mainz 
Tel. (49-6131)61 66 55 
Fax (49­6131) 61 66 57 
E­mail: CGF.athena@t­online.de 
Website: http://www.athenajob.de 
Source: CEDEFOP/EFG 
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Training policy 
Belgium 
Wallonia looks ahead to the year 2004: 
renovation and mobilisation 
Regional policy announcement by the Walloon Government 
In its regional policy document ap-
proved by the Walloon Parliament 
last July, the Walloon Government 
called for the expansion of regional 
training efforts and closer synergy 
between education and training. 
In general, training providers should 
take account of current and future 
collective and individual needs, with 
particular concern for offering the 
individuals being trained the tools 
they need to update their knowl-
edge. The social partners must be 
more closely involved before the 
production of course syllabuses. 
Greater emphasis should be placed 
on language immersion schemes, 
training in the new technologies and 
total quality, in parallel with the 
enhancement of general and perma-
nent education. To promote equal 
opportunities, special attention 
should be devoted to the training of 
low-skilled jobseekers and the exten-
sion of literacy schemes. 
The Walloon Government is also 
planning a cooperation agreement 
with the Government of the French 
Community with a view to establish-
ing a resource fund for technical and 
vocational education. 
Legal provision will be made to 
enable young people, especially 
school dropouts, to embark on voca-
tional training from the age of 16, 
irrespective of their school record. 
This training may be taken within 
educational and/or adult training 
establishments and must lead to the 
genuine acquisition of skills. 
The Government is also planning for 
the reinforcement of apprenticeship 
and alternance training organised by 
SME (small and medium-sized enter-
prise) centres. 
More specifically, jobseekers will be 
offered an opportunity to take voca-
tional training in the form of training 
credits. Courses in this context will 
be covered by a 'training credit con-
tract' specifying the content of train-
ing, the steps in the route to integra-
tion in the working world and the 
links with employment under the 
contract. This will help to raise the 
status of jobseekers in vocational 
training and to standardise their 
financial position, whatever the 
status of the training provider insti-
tution. 
The coordination of training meas-
ures should be improved in order to 
simplify the training/work integra-
tion scenario, ensure that collective 
needs are more closely aligned with 
individual needs, especially on the 
jobs market, respond quickly to 
needs as they arise, promote closer 
synergy between training and place-
ment and give priority to low-skilled 
jobseekers. 
Regarding the training of workers 
already in employment, the Govern-
ment will work for the continuing 
development of the 'training cheque' 
system* for the benefit of those 
working in smaller firms. It will also 
simplify access to regional measures 
and coordinate its efforts with the 
social partners in individual sectors. 
Lastly, a system for the validation of 
skills will be set up to recognise 
skills acquired at any time in life and 
make certification more transparent. 
Greater efforts will be made to 
clarify the equivalence between 
certain diplomas or certificates of 
vocational education and training. 
For further information: http://www.wallonie.be 
* see CEDEFOP info 1/99 p. 14 
Source: FOREM (CIDOC) 
Denmark 
Education policy and 
the knowledge society 
Reports from two committees have recently contained detailed 
proposals for establishing two major new initiatives to ensure 
that Denmark is among the leading countries when it comes to 
knowledge or learning and learning processes. 
Plans for establishing a Danish 
University for Educational Re-
search are nearing realisation and a 
technical steering committee has put 
forward proposals for the objectives 
and framework of such a body. In its 
report the committee outlines a 
vision for the new university, its 
fields of research, the interaction 
between basic and applied research 
and co-operation with national and 
international research institutions 
and universities. 
The committee's proposal is very 
ambitious. The university is to posi-
tion itself among the world's leading 
universities and research institutions 
in the field of education and learn-
ing, carrying out research in educa-
tion and learning at all levels - from 
kindergarten to higher education 
and continuing education and train-
ing. As the scope of research activi-
ties is very wide, the committee 
proposes a development period of 
10 to 15 years. To begin with, the 
focus should be on day-care centres, 
24-hours-a-day-service institutions, 
the Folkeskole (Danish basic school-
ing), adult education centres, voca-
tional schools and on-the-job learn-
ing. 
The steering committee furthermore 
proposes that the Danish University 
of Educational Research be organ-
ised in a number of institutes an-
chored in basic educational research. 
Research should be carried out the-
matically and on a practice-related 
basis in order to create synergy and 
innovation across different fields of 
educational research. 
The project is part of the overall 
Danish policy to strengthen research 
in education and learning and 
should be viewed in the light of the 
transition from the industrial to the 
knowledge society. The university 
will primarily focus on research and 
consequently only offer educational 
programmes at masters and Ph.D. 
level. Students will be admitted on 
the basis of a bachelor degree or 
similar academic background. 
The university will be a merger be-
tween three existing educational 
institutions: The Royal Danish School 
of Educational Studies, the Danish 
Institute for Educational Research 
and the Danish School of Advanced 
Pedagogy. 
Learning Lab Denmark - a new 
research centre for learning 
and learning processes 
A working committee has prepared a 
proposal for Learning Lab Denmark. 
This should be a research and devel-
opment centre to bridge knowledge 
of learning taking place in compa-
nies and knowledge of learning and 
competence development in the 
education sector. 
Research at the centre will be in the 
field of learning and learning proc-
esses and one of the centre's main 
objectives will be to ensure that 
knowledge and research results are 
disseminated among Danish compa-
nies, organisations and educational 
institutions. 
Today knowledge of learning and 
learning processes is rather frag-
mented and embedded in many 
different organisations, research 
institutions and centres in Denmark. 
Learning Lab Denmark is to contrib-
ute to the collection, systématisation 
and development of knowledge from 
research and development projects 
with a focus on learning in compa-
nies. 
In the budget proposal for 2000, the 
government has earmarked 2 Mio 
EUR for research and development 
activities at the new centre. 
The report of both committees are 
available at the homepage of the 
Ministry, but only in Danish. 
Further information: 
The Danish Ministry of Education, 
Frederiksholms Kanal 21, 
DK-1220 Copenhagen K 
Tel. (45-33) 92 50 00 
Fax (45-33) 92 55 47 
E-mail: uvm@uvm.dk 
Web-site: http://www.uvm.dk 
Source: DEL 
The Netherlands 
Transition from upper secondary VET 
to higher vocational education 
Facilitating the transition of students 
to higher vocational education 
(HBO) is one of the objectives of 
Dutch upper secondary vocational 
education and training (MBO). The 
other objective is successful entrance 
into the labour market. About 
17 000 students (approximately 
35 % of those who qualify each year 
in secondary VET), continue their 
studies at an HBO institution. Nor-
mally, these students would start 
their courses in higher vocational 
education from scratch, i.e. no con-
sideration would be given to trans-
ferable prior knowledge and skills. 
The study grant for these students 
and therefore the duration of their 
studies would be four years. 
In 1998, the Minister for Education, 
initiated an extensive study to deter-
mine whether it was feasible to 
define 'integrated longitudinal learn-
ing pathways MBO-HBO'.The re-
search focused on common curricu-
lum contents in MBO and HBO, in 
order to decide which pathways are 
so related that shortening the dura-
tion of the HBO studies and accom-
panying study grants, by a year 
would be justified. 
A 'related' stream was defined as an 
overlap in content which justifies an 
exemption of 42 credit points 
(equivalent to one year). The results 
of the research showed that there 
were fewer courses than expected 
which were so related. Transition 
into related streams is expected to 
amount to about 28 % instead of 
the previously expected 85 %. 15 % 
of the streams were 'marginally 
related', indicating an overlap of 15 
to 41 credit points. 
After verification of the methodology 
of the research by an independent 
agency, the Minister has agreed with 
the conclusions of the study. In July 
he informed parliament about the 
findings. The reduction in budget, 
due to a reduction in the number of 
awarded study grants, will now be 
less than originally forecasted, but 
the necessary funds will be made 
available. 
The Minister expects the shortened 
pathways to be very attractive for 
future students. The higher voca-
tional education institutions will be 
responsible for developing flexible 
and tailor made pathways. 
Further information: 
Ministry for Education, Culture and Science, 
Directorate for VET, 
Mrs. G. Pisters, E-mail: g.pisters@minocw.nl) 
Source: CINOP / Ministry for Education, Culture and 
Science 
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The Netherlands 
Annual stocktaking calls for a focus on quality 
How is education progressing in the Netherlands? What developments took place in schools and other 
educational institutions in the past year? What deficiencies have been identified and what aspects 
merit further attention over the next few years? The 1998 Education Report* prepared by the Inspec­
torate and presented by the Minister to the Second Chamber of the Dutch Parliament answers these 
questions. It contains a description and assessment of the state of education and training in the Neth­
erlands, based on the Inspectorate's own procedures and on studies conducted by others. 
Vocational and adult education 
(Beroepsonderwijs en volwas­
seneneducatie ­ BVE) 
All provisions for vocational and 
adult education have been brought 
together within a single statutory 
framework under the Adult and 
Vocational Education Act (Wet 
Educatie Beroepsonderwijs ­WEB), 
which came into effect in 1996. A 
coherent set of training schemes is 
to be created through a new struc­
ture of qualifications and the estab­
lishment of Regional Training Cen­
tres (Regionale Opleidingencentra ­
ROCs). Most training centres have by 
now satisfied the statutory criteria 
for putting the Adult and Vocational 
Education Act into practice. The 
required instruments therefore exist. 
What is needed now is to fill in the 
details. Although there are initiatives 
to give shape to the innovation and 
to modernise curricula, less positive 
comments are heard on the quality 
of education offered and the instruc­
tion given. A great deal still needs to 
be done in these areas if the aims of 
the Adult and Vocational Education 
Act are to be attained. 
More attention 
to education itself 
Increasing attention is being given 
to the quality of education. This is 
necessary, as the concentration of. 
attention on the creation of ROCs 
and the merger processes led to a 
lopsided emphasis on management 
issues. Many aspects relating to 
educational content now need atten­
tion. Teachers and lecturers, for 
example, need to be better prepared 
for their new tasks and attention 
needs to be given to the element of 
ICT in the modernisation of educa­
tion. 
Increased accessibility 
Keeping entry to all levels of training 
as simple as possible is one of the 
principal aims of the Adult and Voca­
tional Education Act. Entry at the 
lower levels has been improved by 
adding a lower level qualification (as 
an 'assistant'), to the training sys­
tem. The number of participants, 
including those from racial minori­
ties, is steadily increasing. Neverthe­
less, unqualified leavers from pre­
paratory vocational education (VBO) 
and junior secondary general educa­
tion (MAVO) in particular are still 
experiencing problems. Although 
participation in education by newly 
arrived immigrants has increased, 
few go on to vocational education. 
Attention given to them is at the 
expense of focusing on the former 
target groups, such as racial minori­
ties and girls, and the indigenous 
population. 
For a number of years, around 50­
60 % of those entering VET complete 
their studies successfully, i.e. with a 
qualification. Two thirds of qualified 
school leavers find a job on the 
labour market, which one third con­
tinue their studies at a higher level. 
Most of the unqualified school 
leavers find jobs as well. On the 
labour market, demand for (highly) 
qualified workers increases. These 
findings underline the necessity for a 
still better performance (more quali­
fied leavers) by the ROCs. Examina­
tions should reflect the demands of 
the labour market. 
Quality assurance 
The ROCs have been given great 
freedom. A system of quality assur­
ance has been introduced and insti­
tutions are now publicly accountable 
for their quality. It is important that 
the quality and orientation of educa­
tion and training are established 
after consultation with the world of 
work. Other guarantees of quality 
are the Education and Examinations 
Regulation (Onderwijs en 
Examenregeling ­ OER) and the 
government's plan to make 1000 
hours of teaching per year compul­
sory in secondary vocational educa­
tion. 
* For a brief summary (in Dutch) see the Internet 
(http://www.owinsp.nl/producten/onderwijsverslag­
1998/home.html) 
Source: CINOP / Inspectorate for Education 
Sweden 
Sweden introduces apprenticeship 
The Swedish government launched a 
new apprenticeship system in Sep­
tember 1998 for pupils following 
national programmes in the upper 
secondary school. The new appren­
ticeship system started with pilot 
projects in order to gain experience 
before a decision on the final struc­
ture. Municipalities and schools 
throughout Sweden are invited to 
start pilot projects. 
Since the 1970s there has not been a 
formal apprenticeship system in 
Sweden although the social partners 
have in certain branches, such as the 
building trade, established their own 
systems for further training for ap­
prentices after upper secondary 
schooling. Since 1992 it has been 
possible for students to integrate 
apprenticeship in the 'Individual' 
programme at the upper secondary 
school. The new apprenticeship 
system and pilot projects have been 
available in 35 municipalities since 
September 1998. The new system 
can, according to the ordinance, 
extend the upper secondary school 
from three to four years. 
The purposes of the new apprentice­
ship system is: 
□ to give students who so wish the 
opportunity to accomplish a larger 
part of their education at a place of 
work 
□ to give schools and enterprises 
the opportunity to co­operate in the 
training processes 
□ to meet the changing compe­
tence needs in industry and at the 
work place. 
According to the regulations those 
following the new programme begin 
the upper secondary school in a 
national programme and finish in a 
work place. It is an optional way of 
studying within a national voca­
tional programme. Generally speak­
ing, about two years of the pro­
gramme will be planned in the same 
way for all students, i.e. for future 
apprentices and those who follow 
the traditional way of accomplishing 
a programme. It is important to have 
the so called APU, Arbetsplatsfòrlagd 
utbildning (short term workplace 
training), at the beginning of the 
upper secondary school programme, 
i.e during the first year, as it gives a 
foundation to the apprenticeship, 
which is normally during the latter 
part of the programme. 
Students should reach the same 
educational aims in apprenticeship 
as in traditional education. Like all 
other kinds of upper secondary edu­
cation, apprenticeship should pre­
pare for third level studies. For this 
reason, an apprentice will take the 
compulsory core subjects in the 
national vocational preparatory 
programme necessary to complete 
upper secondary education. 
The apprentice will remain a student 
during the training at the work place 
and the school retains overall re­
sponsibility. The nationally decided 
aims for each programme remain the 
basis for the training and therefore 
teachers participate in the planning 
and the evaluation of the appren­
ticeship. However, the work place 
and the school will together make 
sure that the student's aims are 
reached. 
For each programme at a school 
where apprenticeship is an option 
there will be a programme council 
for that particular programme. The 
members of this council are repre­
sentatives from the appropriate 
sectoral social partners, staff from 
the school bodies and the students. 
The principal, or his nominee is 
chairman of this council, which has 
the following tasks: 
J to suggest specific local aims for 
the apprenticeship part of the train­
ing 
Ü to suggest guidelines on how to 
design an apprenticeship contract 
□ to help to locate and provide the 
school with work places 
U to be a resource to good quality 
apprenticeship. 
In addition, they have the tasks of: 
□ guaranteeing that the appren­
ticeship meets the training require­
ments 
ü deciding what students have to 
accomplish within and during the 
apprenticeship 
J ensuring adequate co­operation 
between schools and representatives 
of the workplace in question. 
For each student within the appren­
ticeship system a contract shall be 
drawn up between the school, the 
apprentice and the responsible per­
son at the work place. This appren­
ticeship contract indicates the length 
of the apprenticeship and contains 
an agreement regarding what the 
apprentice is expected to achieve 
during the apprenticeship. The con­
tract also contains information about 
the working site(s) in question and 
the tutor(s) responsible. 
In a student's exam it is made clear 
that the student has been an ap­
prentice. Furthermore, the student 
will get a certificate from the work 
place confirming the apprenticeship. 
This certificate contains information 
regarding: 
J the period of time of the appren­
ticeship 
□ the tasks the apprentice has 
participated in 
J the extent to which the appren­
tice has fulfilled tasks independently 
□ the instructor's judgement of 
how far the apprentice has reached 
the aims for the apprenticeship. 
This certificate is enclosed with the 
leaving certificate. 
The Swedish employers are very 
anxious to develop apprenticeship. 
In a report, the Swedish Employers 
Federation, demand a greater re­
gional and local flexibility. The forms 
and length of apprenticeship should 
vary according to the different needs 
of the companies and should not be 
centralised and governed through 
central decisions and rules, but be 
developed according to local circum­
stances. Different solutions have to 
be accepted in order to make train­
ing in different company structures 
work. The companies also should 
receive financial compensation for 
the training. 
The Swedish Employers Federation, 
as well as the Swedish Trade Union 
Confederation (LO), agree that the 
apprentices should be students and 
not employees during the appren­
ticeship. They also agree that ap­
prentices will take the compulsory 
core subjects of the national pro­
gramme. This is an important differ­
ence between Sweden and many 
other countries in Europe. 
Further information from: 
Mr Anders Plesner (anders.plesner@eupro.se) 
Source: Swedish Programme Office 
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United Kingdom 
'Learning to Succeed' white paper 
introduces a new Learning and Skills Council 
Continued from page 1 
training for young people, workforce 
development, and information, ad­
vice, guidance and support for 
adults. Its total annual budget will 
be around UK£5 billion (EUR 7.65 
billion). 
The national LSC will be supported 
by about 50 Local Learning and 
Skills Councils which will deliver 
services at local level; but these will 
not have the autonomy and inde­
pendent funding of the existing 
Training and Entreprise Councils 
(TECs) which they replace. Under the 
new arrangements approvals for 
funding will come from the central 
Council. The national body (the Fur­
ther Education Funding Council) 
currently responsible for the funding 
and inspection of further education 
will also come to an end, along with, 
according to Education Secretary 
David Blunkett, many of the bureau­
cratic, confusing and mechanistic 
aspects of the funding and planning 
of the current system. By creating 
one body responsible for the educa­
tion and training of about 5 million 
people a year, the government hopes 
to bring about a coherence that is 
currently missing in the fragmented 
existing system. 
According to the White Paper, pub­
lished in June, the role of the new 
Learning and Skills Council will be to 
advise the Government on future 
National Learning Targets, as well as 
to set out a learning and skills strat­
egy for achieving all post­16 Learn­
ing Targets. It will also work with the 
higher education sector in its aims to 
meet the targets at degree level, and 
to encourage, where appropriate, 
progression into degree level. The 
Council will also work closely at 
local and national level with the 
University for Industry, the organisa­
tion charged with taking forward the 
government's initiatives to encour­
age and facilitate access to lifelong 
learning. 
Other aims of the Council are set out 
in the White Paper as follows: 
J to ensure that high quality post­
16 education is available to meet the 
needs of employers, individuals and 
communities; 
J to plan the coherent provision 
and funding of institutions including 
voluntary sector providers and to 
plan for mergers between institu­
tions where appropriate; 
J to assume direct responsibility 
for the achievement of targets for 
young people and for adults (al­
though excluding university levels, 
for which the higher education sec­
tor will continue to hold responsibil­
ity); 
J to promote and support social 
partnership strategies to raise the 
learning aspirations and achieve­
ments of young adults and adults; 
3 to promote equality of opportu­
nity; 
J to promote programmes and 
policies such as Modern Apprentice­
ships, National Traineeships and 
Investors in People; 
Ü to ensure an effective Education/ 
Business Partnership network exists 
for the delivery of work related 
learning; 
□ to provide funding information, 
advice and guidance for adults; 
□ to establish systems for collecting 
and disseminating information on the 
labour market and skill trends; 
J to ensure value for money and 
financial propriety, regularity and 
control, intervening where needed to 
ensure that arrangements for gov­
ernance, financial management and 
Contacts 
Germany 
Training and continuing training 
on KURS 
Federal Employment Agency database provides information overview 
KURS, the initial and continuing training database of the Federal Employment Agency, can now be consulted free of 
charge on the Internet. 580 000 German initial and continuing training courses as well as VET provision in neigh­
bouring countries can be now accessed at www.arbeitsamt.de. The database, updated every two months, gives an 
overview of courses, addresses, content, costs, duration and certificates. 
Source: Federal Employment Agency/CEDEFOP/SK 
It is an important aspect of CEDEFOP's work to promote the exchange of information, encounters and cooperation 
between all those involved in vocational training. CEDEFOP info serves as a platform for this. Well­prepared texts of a 
concise nature have a better chance of obtaining a positive reaction through this multilingual publication. 
audit throughout the post­16 sector 
are sound. 
Learning to Succeed encourages 
employers to make voluntary decla­
rations regarding expenditure on 
training, but the aims of the Learn­
ing and Skills Council as stated in 
the paper include developing "na­
tional funding tariffs and systems". 
This is causing concern among em­
ployers about the possibility of a 
compulsory training levy. (The Na­
tional Skills Taskforce, set up by the 
Government to advise on a wide 
range of issues relating to raising 
skills levels, is at present consulting 
on the issue of voluntary v. obliga­
tory training frameworks and is due 
to report its findings imminently). 
The Council will have two commit­
tees. One will be responsible for 
young people's learning, the other 
for adult learning. The Young Peo­
ple's Learning Committee will advise 
the Council on ways to achieve the 
National Learning Targets for young 
people. This will include strategies 
for increasing participation and 
educational attainment in ways that 
improve the employability of young 
people, while also contributing to 
personal development. It will advise 
on college and work­based qualifica­
tions, apprenticeship­type pro­
grammes, as well as work related 
learning for those aged under 16, 
and the transitions to the next 
stages in their learning develop­
ment, be it education, training or 
employment. A new support service 
for young people will be established 
to ease the learning and life transi­
tions that may make training and 
development more difficult. 
The Adult Learning Committee's brief 
will include access to learning, tran­
sitions into learning and other adult 
learning issues with a special focus 
on basic skills. It will advise the 
Council on adult college and work­
based development, and on guid­
ance and information services for 
adults. 
Although the white paper stresses 
the much greater role businesses 
and employers will play in shaping 
the provision, some commentators 
expressed concern about how the 
council would cope with taking over 
the role of the TECs and about 
power over local issues becoming 
too centralised. The Director General 
of the Confederation of British In­
dustry, Adair Turner, said the new 
local bodies would have to prove 
they could play the same independ­
ent, strategic role as the TECs in 
engaging local businesses and meet­
ing their needs. There" was generally 
a positive reaction to the Council's 
aims to streamline and simplify the 
current system, but there were fears 
that by replacing the TECs with the 
smaller LLSCs, the independence 
needed to create the best local solu­
tions to local employment and train­
ing issues would be made more 
difficult. Speaking at the TEC Na­
tional Council's annual conference in 
July, the Secretary of State assured 
delegates that 'meeting the skills 
needs of business is vital for the 
national economy. The new post 16 
framework will lead to learning 
provision that focuses more on de­
mand and responds much more 
flexibly to local needs ­ exactly what 
business has been calling for. We 
want more people in work to be 
trained and more people to be re­
trained, especially in the workplace, 
throughout their working lives.' 
However, many commentators fear 
that the new system will not only 
hinder local flexibility, but that many 
of the best people currently working 
for and with the TECs will leave, and 
will not transfer to work with the 
Local Skills Councils. Until more 
details of the new framework are 
made available there will continue 
to be many questions ­ and for 
some many concerns. 
Learning to Succeed: A New Framework for Post 16 
Learning (published June 1999) , 
Available from the Stationary Office, PO Box 276 , 
London SW8 5DT, United Kingdom, Price £9 .70 (EUR 
14.84) 
Fax (44) 171 873 8 2 0 0 
Full text on the Internet: ht tp: / /www.dfee.gov.uk/ 
posti 6/sect_3.htm 
Source: IPD 
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Initial training 
France 
The French employers' movement ­ Mouvement des entre­
prises de France (MEDEF) ­ launches its new campaign, 
'Cap sur l'avenir1 ('looking to the future') 
MEDEF's new campaign for 
alternance training, 'Cap sur l'avenir 
1999­200(7, was launched in Lyons 
on 28 and 29 June 1999. The theme 
of this fourth campaign is quality. It 
has ambitious aims: by the end of 
2000, 500 000 young people should 
have apprenticeship or alternance 
contracts. Even so, 'quantity should 
not detract from quality, as in the 
long run any shortfall in one might 
detract from the other', in the words 
of the MEDEF Vice Chairman with 
responsibility for training, Bruno 
Lacroix. 
The number of apprenticeship con­
tracts has been rising steadily for 
five years ­ from 127 887 in 1993 to 
215 262 in 1998, an increase of 
almost 68 %. Alternance contracts, 
on the other hand, have been less 
successful: the increase has been 
22 % for qualification contracts, 
which rose from 95 008 to 116 194, 
11 % for adaptation contracts 
(54 156 to 60 308). There has been a 
standstill in the number of guidance 
contracts, which have stood at about 
5 000 per year since 1993. 
What is the sticking point? How can 
young people, heads of enterprise 
and tutors be motivated? The 'Cap 
sur l'avenir" scheme is intended to 
be an ideas factory. The 500 partici­
pants ­ entrepreneurs, training cen­
tres, representatives of the Agence 
nationale pour l'emploi (ANPE) and 
Government departments ­ came 
together in workshops while the 
campaign was being launched to 
generate proposals. This led to re­
gional plans defining the schemes to 
be implemented at grass­roots level. 
At the top of the list of the quality 
factors to be promoted MEDEF has 
placed: the provision of information 
to enterprises, young people and the 
educational environment; the 
alternance training methods used by 
the Centres de formation d'apprentis 
(CFA), as it is vital to adapt them to 
the realities of the workplace; how 
to receive young people within the 
workplace; and recognition of the 
mentoring function of tutors. 
MEDEF also intends to streamline 
the administrative side, as it 'is still 
complex and cumbersome' for an 
enterprise. A regional­scale structure 
could be tried out, to bring 'flexibil­
ity and consultation to the adminis­
tration of contracts'. This would 
work side by side with the Directions 
départementales du travail, de 
l'emploi et de la formation 
professionelle (DDTEFP), decentral­
ised government departments for 
work, employment and vocational 
training, and the Organismes 
paritaires collecteurs agréés (OPCA) 
­ accredited joint agencies for the 
collection of levies. 
The target groups in 1999­2000 will 
be the same three as from previous 
years. These are youngsters encoun­
tering problems in entering the 
working world, young people during 
their qualification period, and stu­
dents. They will be taken into 
workplaces under existing appren­
ticeship and alternance contracts, 
including adult qualification con­
tracts, as well as in the context of 
' unités d'expérience professionelle 
(UEP ­ work experience units) for 
first­ or second­degree students who 
are unfamiliar with the workplace. 
For further information, contact: 
MEDEF ­ Mouvement des entreprises de France 
31, avenue Pierre 1er de Serbie 
F­75734 Paris cedex 16 
Tel. (33-1) 40 69 44 44 
Fax (33­1) 47 23 47 32 
Website: http://www.medef.fr 
Cap sur l'avenir: miser sur les 16­25 ans ­ dossier 
La revue des enterprises­MEDEF, No 612, June 1999, 
pp. 47­58 
La revue des enterprises­MEDEF, No 613, July­August 
1999. pp. 26­52 
Source: INFFO Flash 
Germany 
Skilling offensive to combat 
shortage of IT specialists 
Parties to the 'alliance for employment' agree on measures for the better utilisation of the employ­
ment potential offered by the 'information industry' 
United Kingdom 
New Deal update: 
training is the key 
issue 
In conjunction with representatives 
of industry and trade unions, the 
federal government has drawn up 
measures for the better utilisation of 
the employment potential offered by 
the information industry within the 
context of the 'alliance for employ­
ment'. According to the federal gov­
ernment's estimates, this sector 
currently shows a shortfall of some 
75 000 skilled workers. 
With a view to bridging this gap, the 
parties to the 'alliance for employ­
ment' have agreed to step up their 
training effort for the new IT occupa­
tions to 40 000 traineeships over 
three years. A specific IT and media 
continuing training system and the 
extension of continuing training 
provision are also envisaged; the 
objective of this initiative is to train 
some 100 000 skilled workers by the 
year 2003. Moreover, a training fund 
of IT companies is also to be set up 
in the form of a public­private part­
nership. 
Further measures planned in this 
context are the modernisation of 
institutes of higher education and 
colleges of advanced vocational 
studies with a view to upgrading 
skilling structures; more provision of 
continuing training for vocational 
school teachers and in­company 
trainers; greater emphasis by schools 
of general education on the impart­
ing of didactic media skills and 
classroom visits by representatives 
of industry as information­providers. 
The partners to the alliance expect 
this catalogue of measures to train 
250 000 new specialists by the year 
2005. 
Source: Federal Ministry of Education and Training/ 
Federal Ministry of Economics and Technology/ 
CEDEFOP/SK 
The Government's New Deal for 
Young People is now just over a year 
old. Launched with great fanfare and 
claims that it could be the beginning 
of an employment revolution, it has 
generated great interest among 
policy analysts, who continue to 
monitor its progress. 
Some of their findings point to prob­
lems, particularly in the areas of 
skills and training. This is in some 
sense unsurprising, as it is precisely 
those young people who lack em­
ployment skills and experience that 
the New Deal aims to help. These 
findings pinpoint areas that need to 
be improved for the programme to 
work. 
A recent study* by the Employment 
Policy Institute (EPI), in co­operation 
with the Institute of Personnel and 
Development (IPD) and the Prince's 
Trust, showed a significant gap be­
tween the skills and abilities of the 
young people in the employment 
option (a subsidised job with a par­
ticipating company) and those ex­
pected by the employers. This could 
have drastic consequences for the 
New Deal because the employment 
based option is the linchpin of the 
programme. According to the report, 
by January 1999, 40 000 UK compa­
nies had signed up to take on a New 
Deal recruit, and 233 000 young 
people had entered the New Deal. 
Employers are given a UK£ 60 
(ca. 92 EUR) subsidy in exchange for 
providing the young person with at 
least one day of training per week. 
By offering the young person on the 
job experience and training, the 
young person will be more employ­
able and will more easily be able to 
Continued on page 10 
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find a permanent position in their 
current placement company or else­
where. But the EPI study found a 
staggering one in three employers in 
their sample that said that no train­
ing was being provided to New 
Dealers. 21 % of those surveyed said 
they had no training planned. The 
vast majority who were not training 
were small businesses. The study 
also highlighted the problem of the 
employment readiness of the New 
Deal recruits. A third of the employ­
ers surveyed felt that the New Deal­
ers working for them had 'fallen 
short of expectations.' 
Another recent survey** carried out 
by the Institute of Directors also 
found that most employers were 
dissatisfied with the skills of the 
New Dealers sent to their companies 
for placement. Both studies indicate 
that the government must find ways 
to improve the training and skills of 
New Deal recruits, and must do this 
in partnership with participating 
companies, giving special help and 
attention to small businesses. With­
out action, the New Deal is in dan­
ger of losing the employers who are 
at the centre of its 'employment 
revolution'. 
* What Works? Young People and Employers on the 
New Deal is available from the EPI at Southbank 
House, Black Prince Road, London SE1 7SJ, or 
Fax (44­171) 793 8192. Price F 17.50 (FUR 26.76) 
" T h e New Deal One Year On is available from the 
Institute of Directors, Publications Department, 
116 Pall Mall, London SW1Y SED, or 
Fax (44) 171 766 8787. Price £ 6.50 (EUR 7.65) 
Source: IPD 
Continuing education and training policy 
Belgium 
Continuing training objectives 
In 1999, the Conseil de l'Éducation 
et de la Formation (CEF) of the 
French Community in Belgium pub­
lished an important statement on 
the aims of continuing training. The 
opinion expressed has been the 
outcome of research on the subject 
and contacts with experts in Belgium 
and other countries. 
The two main objectives set out in 
the statement are to: 
Reduce inequalities in training 
and employment 
Inequality of access to training 
should be reduced from the start of 
initial training up to the end of a 
working career. Continuing training 
should promote equality among 
individuals by acting as a late­entry 
training system for certain people. 
An effort should be made to pro­
mote individual access and mobility, 
both internal and external, and to 
ensure that knowledge is transfer­
able and its possession is transpar­
ent, through recourse to a univer­
sally recognised system for the vali­
dation of skills. 
Bring workforce skills in line 
with developments in work 
Technology, markets and the struc­
ture of enterprises are constantly 
evolving, and there is a need for a 
workforce with effective and con­
tinuously updated qualifications. The 
monitoring of developments in quali­
fications and skills is a difficult prob­
lem for employers and the authori­
ties. 
The training systems must adapt to 
these objectives. 
As a result, the qualification poten­
tial must be constantly developed 
and be matched by the prospect of 
upgrading over the medium term. 
To achieve the continuing training 
objectives, the CEF has identified 
some major challenges: 
Rehabilitating the individual's 
right to continuing training 
(including civic education and 
general education). 
Each individual should rediscover the 
pleasure of learning: it should be 
easier to access continuing training, 
and there should be more support 
and efforts to help those who have 
initially had the least training and 
those who have come up against the 
greatest difficulties (applying the 
principle of 'positive discrimination'). 
There should be an effort to promote 
access to continuing training for the 
low­skilled sector of the active popu­
lation and for those workers who 
have lost heart, as well as older 
workers. 
Two types of process should increase 
the spontaneous demand for train­
ing from individuals, and thus en­
hance the status of the right to train­
ing: 
1. the skills audit: as with paid 
educational leave, this should enable 
an individual worker or jobseeker to 
benefit freely from job assessment 
and guidance; 
2. the validation of skills acquired 
through experience: within clearly 
defined limits, the individual's own 
aspirations should be seen as part of 
career development. 
Reinstating continuing 
training as an issue 
in the social dialogue 
Collective agreements are already 
helping to improve access to con­
tinuing training. The social partners 
have their part to play in organising 
continuing training. The social dia­
logue (between the employer, the 
trade sector and the accredited pub­
lic operators) must be upgraded in 
order to incorporate training policies 
into policies on employment. 
Bringing the workplace 
and training closer 
Reinforcing the links between train­
ing and the working world is a vital 
aim for most countries in the Euro­
pean Union. 
France, Germany, Austria and Den­
mark have made a substantial com­
mitment to alternance training, but 
this is not the case with operators in 
the training and working world in 
Belgium's French Community, which 
have invested little in this form of 
instruction. There have been few 
attempts within the workplace (ex­
cept for the apprenticeship contract 
introduced by the Department for 
small firms and traders) and those 
that do exist are confined to target 
groups in difficulties. 
The various partners need to devise 
original ways of linking the enter­
prise, education and training, be­
sides the alternance approach. 
Restructuring initial 
and continuing training 
Three guidelines should be taken 
into account: 
1. the skills acquired in the initial 
training system should be developed 
and built upon, consolidating what 
has been learnt through experience; 
2. school­leavers must be sup­
ported in their entry into or transi­
tion in the working world; 
3. all those who have had less 
benefit from initial training must be 
offered the opportunity for personal 
and vocational development. 
Monitoring quality 
The principles of total quality control 
can also be applied to continuing 
training. 
Reviewing the functions and 
qualifications of trainers 
A reference framework for the 
competences of the trainers of 
adults would help to create a quality 
label. It could cover factors such as 
the design of training, supporting 
learners and organising apprentice­
ships. 
Lastly, there is an important chal­
lenge: 
The development 
of partnerships 
There should be less compartment­
alisation between training and the 
workplace, better structuring of 
training opportunities as part of the 
path to job integration and a more 
targeted incorporation of education 
in citizenship. 
For further information: 
CEF 
Boulevard Leopold II 44 
B­1080 Brussels 
Tel. (32­2)413 26 21 
Fax (32­2) 413 27 11 
E­mail: cef@cfwb.be 
Contacts: Mr Alain KOCK and Mr Paul TIMMERMANS 
Source: FOREM (CIDOC) 
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Key issues for adult education 
and training 
A National Forum on Adult Educa­
tion held in September represented 
the culmination of an extensive 
consultative process which began 
with the­publication of the Green 
Paper on Adult Education (see 
CEDEFOP Info 1/99). Contributions 
were heard from all the key 
stakeholders in the area, ministry 
spokespersons, state agencies and 
adult learners themselves. 
Professor Alan Wagner, the principal 
administrator in the education, em­
ployment, labour and social affairs 
directorate of the OECD, delivered 
the keynote address. He told the 
Forum that participation in adult 
education and training in Ireland 
was below the OECD average. Half 
of Irish adults between the ages of 
25 and 64 have not completed sec­
ondary school compared to a 60 % 
attainment rate for the OECD as a 
whole. 
Only 11 % of Irish adults achieved a 
university qualification compared 
with 13 % for the OECD as a whole 
and 80 % of those who do enter 
university are no older than 20. This 
compares with a rate for the UK 
where one in five people enter col­
lege after the age of 27. Professor 
Wagner stated that the huge in­
crease in third level participation in 
recent years means that people who 
fail to complete second level educa­
tion or to continue into third level 
will be left even further behind. 
Training and education for those 
who fail to complete secondary 
education would need to be in­
creased four­fold. 
Discussion at the Forum centred on a 
number of key issues: 
Ü the proposed structures at local 
level ­ should adult education fall 
within the remit of the existing Voca­
tional Education Committees or 
some other body? 
U workplace education ­ the lack 
of a strategic framework and specific 
targets and initiatives ­ who should 
pay for work­based education, the 
State or the employers? 
J the need for greater responsive­
ness from the educational system, 
more school/college industry links 
and specific partnerships; 
□ the vocational nature of the 
Green Paper ­ delegates felt there 
should be more emphasis on per­
sonal fulfilment and on liberal and 
arts education; 
□ failure of the Green Paper to 
recognise that lifelong learning is 
not confined to the work­related 
lifespan, but is relevant past the age 
of 65; 
'J insufficient emphasis on issues 
of gender, disadvantage and disabil­
ity; 
J funding ­ the perennial issues of 
inadequate transport, childcare, 
elder care and guidance which in­
hibit access to education. The adult 
education sector would like to see 
the adult education budget reach 
10 % of the total education budget. 
It currently stands at approx. 2 %. 
The deliberations of the Forum will 
be taken into consideration in the 
White Paper which was due for pub­
lication by the end of 1999. 
Further information from: Further Education Section, 
Department of Education and Science, Marlborough 
Street, Dublin 1, Ireland. 
Tel. (353­1)873 4700 
Fax (353­1) 872 9553 
E­mail: webmaster@educ.irlgov.ie 
Website: www.irlgov.ie/educ 
Source: FAS 
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Employment policy 
Germany 
Dispute on the impact of the emergency 
programme to combat youth unemployment 
Off the mark or a step forward? - different appraisals from the partners to the 'alliance for employment' 
The German Minister of Education 
and Training, Edelgard Bulmahn, 
believes the government's emer-
gency programme to combat youth 
unemployment is a success. At the 
end of September 1999 some 29 400 
young people were still seeking a 
training place, approximately 6 300 
or 18 percent down on last year. 
Bernhard Jagoda, President of the 
Federal Employment Agency (BA), 
also gave a positive assessment of 
the impact of the programme so far: 
in the course of the autumn he 
stated that the government's DEM 2 
000 million (EUR 1 200 million) 
emergency programme to create an 
additional 100 000 training places 
had considerably eased the strain on 
the training market. 
In contrast, the programme was the 
subject of hefty criticism on the part 
of the opposition and employers. The 
Federation of German trade unions 
defended the emergency programme 
and at the same time called on em-
ployers to keep their promise to 
create sufficient in-company training 
places. 
The Christian Democrat spokesman 
of the opposition, Hermann Kues, is 
of the opinion that the SPD/Green 
government's emergency pro-
gramme has merely adjusted the 
unemployment statistics. Franz 
Schoser, chief executive of the Asso-
ciation of German Chambers of 
Industry and Commerce (DIHT) con-
siders that the programme to create 
100 000 additional training places 
has failed to reach the problem 
groups since more than one half of 
the publicly-funded non-company 
training places have gone to young-
sters with a middle- or higher-level 
school-leaving certificate. He never-
theless assesses the programme 
positively from the employers' point 
of view, indicating that a total of 
298 990 training contracts were 
concluded in industry, trade and the 
services by the end of September 
1999,10.5 percent up on last year's 
figures. 
According to the chairwoman of the 
Federation of German trade unions 
(DGB), Ursula Engelen-Kefer, it was 
surprising that the emergency pro-
gramme is criticised mainly by those 
whose task it is to create training 
places. Training outside the company 
is a reaction to the lack of training 
places, which not even the youth 
programme can replace. However, 
the programme makes an important 
contribution to motivating young 
people and opening up for them a 
path to training and work. Yet it is 
neither in keeping with the spirit nor 
the objective of the jointly agreed 
training consensus for the reduction 
in youth unemployment to be attrib-
utable alone to training measures 
outside the company. 
Jagoda on the other hand criticises 
German companies' unwillingness to 
engage in the training effort. Accord-
ing to a survey conducted by the 
Institute for Labour Market and 
Occupational Research, a mere 
700 000 of the total of 2.4 m com-
panies in Germany are currently 
involved in training. The BA Presi-
dent believes that improvement of 
the training market situation is 
above all a reflection of the growing 
number of subsidised and out-of-
company training places: some 
81 000 of the total of 629 300 new 
training places nation-wide are out-
of-company training places. Jagoda 
emphasises that the emergency 
programme has so far created 
27 600 training places outside firms 
and the public administrations and 
reduced the overall number of job-
less youngsters by a total of 40 000 
- 50 000. 
Minister Bulmahn has appealed to 
the partners to the alliance for em-
ployment to make a further con-
certed effort to put the consensus on 
training into practice and offer train-
ing opportunities to the 30 000 
youngsters still seeking a training 
place. 
Source: bmbf/Federal Employment Agency/SZ, 5.10. 
and 20.10.1999/Handelsblatt, 2.11.1999, Die Welt, 
29.10.1999/CEDEF0P/SK 
The Federal Government extends emergency programme to com-
bat youth unemployment 
At the beginning of December 1999 the Federal Government took the deci-
sion to continue the emergency programme to combat youth unemployment. 
Next year too DM 2 billion (EUR 1.02 billion) will be earmarked for the train-
ing of unemployed youth and their integration into working life. Of this, 
DM 200 million (EUR 102.25 million) will come from the European Social 
Fund. In future the targeting of labour-cost subsidies for the integration of 
youngsters who are difficult to place will be improved. Companies which 
accept and train jobless youngsters can apply for reimbursement of costs. 
Basically, priority in subsidies will be given to placement in companies. If a 
company enables a youngster to shift from the alternative solution of in-
school training to in-company training to complete his apprenticeship, a 
premium of DM 4 000 (EUR 2 045) will be paid. 
Source: SZ, 2.12.99/CEDEF0P/BM 
France 
The 1999 French national action plan for employment 
On 2 June France forwarded its 1999 national action plan to the 
European Commission. The plan follows the same lines as the 
1998 version, but at the same time it is a stronger statement. 
Nicole Péry, the Minister for Women's Rights and Vocational Train-
ing, who was responsible for presenting this new plan to the Min-
isterial Council on that date, highlighted three points: 
Vocational training 
and education: 
The plan sets out information on the 
vocational training reform bill an-
nounced in March 1999. In the field 
of initial training, it outlines the 
implementation of programmes to 
prepare young people right from 
their schools for the transition to 
work. These include the develop-
ment of priority education networks 
and areas, the 'Nouvelles chances' 
programme to pre-empt dropping 
out from school by devising indi-
vidual routes leading to skills acqui-
sition (see article on page 15) and 
the reform of vocational education. 
Equality for men and women: 
Over 55 % of the beneficiaries of 
employment aid measures should be 
women. Young women's access to 
apprenticeship contracts should be 
increased from 28 % to 35 % by the 
year 2000. 
Taxes and social contributions: 
The national plan in particular 'con-
firms the Government's intention to 
embark upon a reform of employers' 
contributions in order to lessen the 
cost of lower-skilled labour from the 
year 2000 on'. 
Lastly, explained Nicole Péry, the 
quantity targets in the 1998 national 
plan 'had mostly been met or even 
exceeded'. These were: jobs for 
young people (150 000 planned in 
1998, 160 000 created), a reduction 
in working hours (early in May 1999, 
1 140 000 employees worked a 35-
hour week and 57 000 jobs were 
created or safeguarded), alternance 
contracts, consolidated contracts of 
employment, and the TRACE pro-
gramme, a programme for 'a fresh 
job start' (115 000 entrants in 1998, 
compared with the 80 000 planned). 
Source: INFFO Flash, issue 523, 16-30 June 1999 
N e w t r e i n i n g organizations and programmes 
Belgium 
Institut flamand pour les entrepreneurs indépendants: 
a new placement contract linking entrepreneurial training 
with practical work 
School-leavers aged over 18 may now enter into a work place-
ment contract, combining practical training in a workplace with 
entrepreneurial training in one of the training centres set up by 
the Institut flamand pour les entrepreneurs indépendants - VIZO, 
or Flemish Institute for entrepreneurs. 
The aim of this new training scheme 
is to stimulate youth employment 
and increase the number of people 
starting up their own businesses. 
VIZO is the Flemish organisation for 
small- and medium-sized enter-
prises, active in training, support, 
the provision of advice and the 
drafting and simplification of proce-
dural texts. 
One of its most widely used stand-
ard forms is the apprenticeship con-
tract for an alternance training sys-
tem in which a young person learns 
a trade with an employer four days a 
week and goes to one of the 22 
VIZO training centres on the fifth 
day. Training is also offered in entre-
preneurial skills designed to improve 
the likelihood of success among new 
entrepreneurs through management 
and professional training courses 
held in the evenings. 
The new work placement contract is 
a sort of complement to these two 
forms of training. The starting point 
was the observation that for many 
over-18s covered by the apprentice-
ship contract system the training 
meant very little. At the same time, 
in many courses for potential entre-
preneurs there was a perceived need 
for additional practical experience. 
With this new placement contract, 
VIZO has set up a new arrangement 
for introducing young adults into the 
working world. For at least six 
months or at most three years, train-
ees are given practical training with 
an employer acting as an apprentice 
master in accordance with a preset 
programme. Trainees also attend a 
course in entrepreneurial skills in a 
VIZO centre. They have the status of 
apprentices, but receive a monthly 
allowance for a full-time placement, 
ranging from 15 600 to 26 000 
francs (EUR 390-645), depending on 
their initial training and the time 
they have already worked in a place-
ment under this contract. 
The benefits to the training providers 
are that they can train their future 
work force and that they do not 
have to pay social security contribu-
tions. 
VIZO hopes that this action will 
encourage about 4 500 young peo-
ple to enter into a placement con-
tract. 
For further information: 
Institut flamand pour les entrepreneurs indépendants 
(VIZO) 
Kanselarijstraat 19 
B-1000 Brussels 
Tel. (32-2) 227 63 90 or 227 49 53 
Fax (32-2) 217 46 12 
E-mail: info@vizo.be 
Website: http://www.vizo.be 
Source: Financieel Ekonomische Tijd, 30 June 1999/ 
VDAB 
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Ireland 
Joint trade union/management partnership training 
Practical steps to achieve partner-
ship in the workplace have begun 
with the launch of a unique training 
initiative. The initiative has been 
developed by the Irish Business and 
Employers' Confederation (IBEC), the 
Irish Congress of Trade Unions (ICTU) 
and the National Centre for Partner-
ship. It is seen as a practical contri-
bution by the social partners to the 
objectives of the national agreement 
"Partnership 2000 for inclusion, 
employment and competitiveness" 
(See CEDEFOP Info 2/97). 
The programme gives an unprec-
edented opportunity for managers 
and employees to come together for 
joint training to develop the knowl-
edge and skills necessary to make 
partnership succeed in their enter-
prises. Drawing on IBEC's and ICTU's 
expertise, the new training pro-
gramme covers both the manufactur-
ing and service sectors in small and 
medium enterprises as well as large 
indigenous and foreign owned com-
panies. A similar programme for the 
public sector entitled "Working 
Together" has already been devel-
oped. 
Comprising a modular training 
manual and a supporting video, the 
programme covers the following 
topics: 
J understanding and developing 
partnership in competitive enter-
prises 
J business awareness and the 
changing world of work 
J systems of rewards and recogni-
tion 
J improving the quality of working 
life 
J joint project management 
J leadership skills 
J joint problem solving and con-
sensus decision-making 
Ü team skills 
U running effective meetings, and 
other modules on communication, 
presentation and facilitation skills 
and techniques. 
All modules will be needed by every 
company. The programme will be 
tailored for individual companies to 
develop a partnership model which 
best meets their own specific needs. 
The programme is expected to focus 
initially on companies with 100 
employees or more and the cost will 
be borne by the companies. 
Another joint operation to promote 
partnership at enterprise level, this 
time under the European Union's 
ADAPT initiative, has been under-
taken by IBEC and ICTU. Following a 
research phase to identify potential 
barriers to partnership and how to 
address them, a series of partnership 
characteristics were identified that 
would allow management and un-
ions to jointly audit their effective-
ness under a range of headings, and 
address issues of concern on an 
agreed basis. A recent IBEC survey* 
has confirmed that significant ad-
vances are being made in introduc-
ing partnership at enterprise level in 
Ireland, much of it happening with-
out being structured in a partnership 
agreement. 
Germany 
Large companies 
train for others 
Cooperation with small and 
medium-sized firms is of advan-
tage to both partners 
A survey conducted by the Federal 
Institute for Vocational Training 
(BIBB) as part of its research project 
'Training for others - a model de-
signed to utilise free training capaci-
ties' with the participation of train-
ing managers from 1400 large firms, 
shows that an increasing number of 
large companies train personnel on 
behalf of other firms. 
A good 600 of the surveyed compa-
nies indicated that they cooperate 
with SMEs in the field of training. 
Almost one third of the firms provide 
training services for others, up to 
and including complete delivery of 
their vocational training pro-
grammes. The same number of com-
panies deliver the entire workshop 
training for other entreprises. Some 
40 percent of the surveyed firms also 
allow external apprentices to attend 
their specialised courses and offer 
other companies services and con-
sultancy, e.g. at the level of recruit-
ment or the preparation of examina-
tions. 
57 percent of the large firms are 
remunerated for their training serv-
ices by their clients whereas approxi-
mately 20 percent have opted for an 
For more information: National Centre for Partnership, 
Department of theTaoiseach, Government Buildings, 
Upper Merrion Street, Dublin 2. Ireland. 
Tel. (353-1) 619 4264, Fax (353-1) 619 4404 
E-mail: ncp.sec@indigo.ie 
'IBEC: Partnership at enterprise level, survey results 
1999. 
Available: IBEC, Confederation House, 
84-86 Lower Baggot Street, Dublin 2, Ireland. 
Tel. (353-1) 660 1011, Fax (353-1) 660 1717 
Website: www.ibec.ie 
Source: FAS 
exchange of trainees or inter-com-
pany arrangements. 
The reasons quoted by the large 
firms for their involvement in train-
ing co-operation are better utilisa-
tion of training capacity, their sense 
of responsibility towards both young 
people and the regional economy 
and the wish for an exchange of 
experience with other firms. Their 
experience acquired with this form 
of training cooperation is extremely 
positive - so much so that some 70 
percent intend to continue and 26 
percent intend to further expand this 
co-operation. 
Source: BIBB/CEDEFOP/SK 
Training of trainers 
Germany 
Specialised workers with responsi-
bility for training play a major role 
in learning in the workplace 
Although some 700 000 persons are registered with the chambers 
as trainers, in-company vocational training does not rest on the 
shoulders of these official trainers alone. A representative survey 
conducted by the Federal Institute for Vocational Training (BIBB) 
demonstrates that the training effort is also supported by some 
four million skilled employees. 
The workplace of these 'helpers' is at 
the same time the place of learning 
for the trainees. Known as 'trainee 
mentors', 'training supervisors', 
'specialised trainers' or 'part-time 
trainers', they impart specialised and 
social skills to juniors. These special-
ised workers with the responsibility 
for training assume key vocational 
training tasks: they select and ex-
plain work tasks and assist in plan-
ning and implementation, thereby 
imparting relevant occupational 
knowledge, assessing working re-
sults and evaluating trainees' per-
formance. 
The skills level of these 'helpers' is 
generally high. All the skilled person-
nel with training functions in the 
surveyed industrial firms delivering 
training for industrial office clerks, 
toolmakers and industrial mechanics, 
hold a skilled worker's certificate. 
Almost 50 per cent of these 'helpers' 
hold a certificate of continuing train-
ing and/or a certificate of aptitude 
as a trainer. 
Although they often receive very 
little recognition for this activity, the 
'helpers' look upon training as a 
natural and satisfying part of their 
work, as was confirmed by every 
second person with training func-
tions in the surveyed enterprises. 
The BIBB is of the opinion that 
skilled workers with training func-
tions should be given more support 
in their important role in in-company 
vocational training and therefore 
suggests an intensification of the 
exchange of experience with col-
leagues in the same function and 
responsible trainers, as requested by 
the 'helpers' themselves. Further 
BIBB proposals are the involvement 
of skilled workers with training func-
tions in skilling programmes, con-
tinuing training release and their 
participation in the implementation 
of training regulations. 
The BIBB study 'Ausbildende Fachkräfte - die 
unbekannten Mitarbeiter' is available from 
W. Bertelsmann Verlag, Postfach 10 06 33, 
D-33506 Bielefeld, 
Tel. (49-521) 911010, Fax (49-521) 9110179, 
at a price of EUR 12.30. 
Source: BIBB/CEDEFOP/SK 
Finland 
Project to determine 
teachers' initial and 
continuing training 
needs 
The role of the teacher is changing in 
a reality where no absolute truths 
exist and unexpectedness and uncer-
tainty are always present. One might 
even say that the work of a teacher 
is changing from being a databank 
to becoming a tutor and researcher. 
The future will bring great chal-
lenges to school practices and the 
role of the teacher. 
In this context in 1998, the National 
Board of Education launched a two-
year initiative " Anticipatory project 
to determine teachers' initial and 
continuing training needs 
(OPEPRO)".The aim of the project, 
financed by the European Social 
Fund and the Finnish Ministry of 
Education, is to examine teacher 
training needs at the primary and 
upper secondary level (both general 
and vocational education). The 
project is to make proposals on the 
volume of teacher training and its 
contents up to the year 2010. It also 
intends to create a model for antici-
pating the future planning of teacher 
training. 
The collection of basic data on 
teachers in upper secondary voca-
tional education and training was 
completed in August 1999. Accord-
ing to the survey the number of 
vocational teachers was close to 
13 000. Vocational training always 
used to be male dominated, but a 
gender change seems to be 
underway and a small majority are 
now women. Most teachers (76 %) 
are formally qualified for their job. 
Some 12 % of teachers lack peda-
gogic competence. Less than 10 % 
lacked the required proficiency in 
their specialist field and 1 % the 
necessary working experience. 
For further information: 
http://www.edu.fi/projektit/opepro/english/index.html 
Olli Luukkainen, Tel. (358-9) 7747 7267, 
E-mail olli.luukkainen@oph.fi 
Source: NBE 
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Vocational training statistics 
Special target groups/Mobility 
Vocational training statistics 
Vocational training for young people 
Continued from page 1 
It brings together statistical informa­
tion (76 diagrams and tables), analy­
ses and qualitative information 
drawn from publications comparing 
VT systems in the European Union. 
The symbiosis of these three types of 
information helps to project an ob­
jective picture of the aspects of 
vocational training covered. Most of 
the information comes from the VET 
Data Compilation (Eurostat), the sole 
European source of comparable data 
on vocational training for young 
people. 
This year one innovation in the Key 
Data is to expand the description of 
the training systems to the whole of 
the European Economic Community. 
Information on Iceland and Norway 
has also been included'. In addition, 
there is an annex containing a brief 
description of the VT system in Swit­
zerland. 
The publication* tackles various 
issues: the position of young people 
by comparison with adults in the 
current socio­economic context; the 
main features of the training pro­
grammes directed towards them; the 
role of the enterprise in their train­
ing, with the focus on apprenticeship 
systems in particular; the opportuni­
ties for going on to another training 
course after completing vocational 
training, as well as the types of 
stream available; the relative extent 
of young people's involvement in VT 
in individual Member States; equal­
ity of opportunities for men and 
women; and European Commission 
programmes and initiatives directed 
towards young people. 
This article will describe a few of the significant indicators set 
out in the publication. 
Vocational training appears to improve the job prospects of lower­skilled 
young people. Among youngsters having a general basic information (lower 
secondary education or the equivalent), those who have also received voca­
tional training are less likely to be unemployed (Diagram 1). 
Diagram 1 ­ Unemployment rate among young people in the 
25­29 age group. Breakdown by those having only basic educa­
tion and those also having undergone vocational training ­
1 9 9 6 ­ % 
—I <C Q_ 2 Ι Λ ^¿ 
■ basic education (ISCED 0­2); R basic education (ISCED 0­2) plus further VT 
Source: Labour force survey ­ Eurostat 
The enterprise performs a role in the vocational training of many young 
Europeans, either as the place of training or as the source of funding or by 
offering them contracts. The employer's intervention in youth training is an 
acknowledged factor in promoting successful entry into the jobs market. 
As shown in Diagram 2, a relatively sizeable proportion of young Europeans 
are in vocational training (provided in upper secondary education), mainly or 
in some cases entirely in the school, which means that they have little or no 
contact with the working world during their training. 
Diagram 2 ­ Breakdown of VT participants in upper secondary 
education by place of training e 
■ Alternance 
■ over 75 % of time in school 
Source: VET Data Collection ­ Eurostat 
This characteristic is highlighted for all levels in Diagram 3. It focuses on 
young people enrolled on a training course taking place mainly in the school, 
in greater detail than in Diagram 2. On average, within the European Union 
close to 50 % of young people engaged in vocational training have no con­
tact with the working world during their programme. 
Besides exploring the various ways in which the enterprise contributes to­
wards vocational training, this edition of Key Data devotes a whole chapter 
to analysing apprenticeship programmes2. This type of programme is at­
tended by almost one out of five Europeans, with marked variations from 
country to country (Diagram 4). 
Diagram 3 ­ Percentage of VT participants enrolled on pro­
grammes taking place mainly in the school. Breakdown by time 
spent at the workplace ­ 1995/1996 
■ no time spent at the workplace 
■ 1 to 10 % of time spent at the workplace 
D 11 to 25 % of time spent at the workplace 
Source: VET Data Collection ­ Eurostat 
Diagram 4 ­ Percentage of VT participants enrolled on appren­
ticeship programmes ­1995/1996 
Ξ5|Ξ 
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Source: VET Data Collection ­ Eurostat 
Does education come to a stop with VT programmes, or do they offer access 
to general or higher education? In what streams? The indicators show that 
over 50 % of young people in vocational training at the upper secondary 
level can continue their training in the general educational stream and a 
further 20 % have access to a vocational stream. 
Diagram 5 ­ Percentage of VT participants enrolled on appren­
ticeship programmes. Breakdown according to whether (or not) 
they offer further opportunities to continue in training and, where 
appropriate, the stream to which they may lead ­ 1995/1996 
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D no opportunity to continue one's training 
opportunity to continue in the vocational stream 
■ opportunity to continue in the general stream 
■ opportunity to continue in both streams 
Source: VET Data Collection ­ Eurostat 
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Diagram 5 shows the theoretical opportunity open to apprentices to go on to 
other training or even to general education on completion of their training 
course. 
It is only natural in a statistical publication that particular attention should 
be devoted to analysing involvement in VT. How many young people are in 
training? In which countries is the rate of participation highest? What is the 
breakdown of participation rates by age (Diagram 6)? The age of participa­
tion is one of the variables analysed, in particular the mean age of VT partici­
pants and the representation of the under­15s and the over­25s. The publica­
tion also contains an analysis of participation by parents' occupations. 
Diagram 6 ­ VT participation rates. Breakdown by age 
and ISCED level ­ 1995/1996 ­ % 
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Source: VET Data Collection ­ Eurostat 
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Efforts have been made to offer both statistical indicators and a concise but comprehensive description of each coun­
try's vocational training system (see an example below). The publication covers the various programmes and the age 
at which they are started, their duration and level, the place of training, the opportunities they offer to go on to 
further training and the relative significance of such programmes in the Member State concerned as represented by 
the percentage of participants. 
The main value of this publication is that it presents comparable data on the 15 countries of the European Union plus 
Norway and Iceland. It is also a source of both global and detailed information on the various VT systems, the oppor­
tunities they provide and the characteristics of each system. 
We should like to point out that, in addition to the collaboration among the three organisations (the Directorate 
General for Education and Culture, Eurostat and CEDEFOP), the contribution of independent experts and of 
EUROSTAT working groups has been vital to the achievement of this work. 
We hope that the effort invested in the use of systems of vocational training statistics will inform the debate on the 
development of vocational training in the European Union and stimulate the development and use of those systems. 
Source: Pascaline Descy ­ CEDEFOP 
14 15 
CITE 3 
16 17 18 19 20 
Berufsgrundbildungsjahr (BGJ) 4,2 % 
1 1* 
21 22 23 
Germany 
24 25 
Berufsvorbereitungsjahr (BVJ) 2,3 % 
Beamtenanwärter mittlerer Dienst 1,5 % 
Another chapter that analyses participation is on equality of opportunities. Are 
women on a par with men in vocational training, do they attend programmes 
at the same level, do they also take part in alternance programmes, do they 
have the same opportunities to continue their studies, etc.? 
The final part describes the European Commission's initiatives and pro­
grammes specially directed towards young people in vocational training, 
such as measures designed to promote the mobility of young people within 
the European Union (Diagram 7). 
Diagram 7 ­ Leonardo da Vinci ­ Measure 1.1.2.a ­ Placements 
6­11/1997 ­ (Proportion of total VET participants) 
0.30%­
0.20% 
0.10% 
0.00% 
Source: European Commission, Leonardo da Vinci administration 
Berufsschulen 12,6% 
Kollegschulen 3,4 % (*2) 
CITE 5 Fachakademien 0,3 % (*3) 
Schulen des Gesundheitswesens (5,2 %) 
14 15 16 17 18 
Source: VET Data Collection ­ Eurostat 
19 
Berufsakademien 0,02 % (*4) 
20 21 22 23 2 
1 
Fachschulen 6,3 % 
4 <* " 25 
1 ) Since there is no actual VT system in Liechtenstein, 
the country is not covered in this publication. 
2) In this publ icat ion, apprenticeship means 
alternance VT programmes in which the apprentice 
receives remuneration for his or her participation and 
is linked to the employer providing work by a con­
tract or agreement. 
'Key data on Vocational Training in the European Un­
ion, special edition on 'training for young people', is 
on sale in French and English, and can be obtained 
from the Office of Official Publications of the Euro­
pean Communities, rue Mercier 2, 
L­2985 Luxembourg. 
Extracts from the publication, as well as summaries 
of the key data, are available free of charge on­line 
from the Electronic Training Village: 
http://www.trainingvillage.gr/etv/publication/stat.asp. 
Contacts for further information: 
Pascaline Descy: CEDEFOP 
PO Box 22427 
GR­55102 THESSALONIKI (Pylea) 
Tel. (30­31)490 187 
Fax (30­31) 490 117 
E­mail: pde@cedefop.eu.int 
Spyros Pilos: Eurostat 
Education and training statistics 
Unit E3 Education, Health and other social fields 
Eurostat 
BECH building­D2/722 
5, rue Alphonse Weicker 
L­2721 Luxembourg 
Tel.(352)430134206 
Fax(352)430135399 
E­mail: Spyridon.PILOS@EUROSTAT.cec.be 
Ettore Marchetti: DG Education and culture. 
Belliard 7 building 
Office 04/30 
Rue Belliard 7 
B­1049 Brussels 
Tel. (32-2) 295 25 66 
Fax (32­2) 295 56 99 
E­mail: Ettore.marchetti@DG22.cec.be 
Special target groups 
Germany 
Promotion of the vocational inte­
gration of disadvantaged groups 
remains a permanent task 
BIBB and EMNID study demon­
strates distinct correlation be­
tween negative school careers 
and unemployment 
A study conducted by the Federal 
Institute for Vocational Training 
(BIBB) and the EMNID Institute on 
behalf of the Federal Ministry of 
Education and Training shows that 
11.6 percent of youngsters and 
young adults in Germany have no 
vocational training certificate. The 
study shows that 1.3 m young peo­
ple ­ i.e. up to 130 000 young peo­
ple per year class ­ have no formal 
qualifications. 
Whereas 8.1 percent of young Ger­
man adults have no vocational train­
ing certificate, the proportion among 
youngsters of foreign nationality is 
as high as 32.7 percent, a situation 
described by Federal Minister for 
Education, Edelgard Bulmahn, as a 
'worrying development'. The correla­
tion between negative school ca­
reers and unemployment is also 
alarming, says the Minister: 65.5 
percent of young people with no 
school­leaving certificate also have 
no vocational training certificate. 
According to the study, every third 
young person without formal qualifi­
cations does not even attempt to 
find a training place. A further 12.3 
percent fail to commence training 
and 35.9 percent drop out. 
In presenting the study, the Minister 
underlined the need for tailor­made 
concepts to help as many youngsters 
as possible to gain a recognised 
qualification. She pointed out that 
the 'emergency programme to com­
bat youth unemployment' had facili­
tated access to skilling courses or a 
training place and work for over 
100 000 young adults and described 
the 13 percent fall in youth unem­
ployment against last year as 'a 
great success'. 
The Minister emphasised the broad 
consensus within the task force on 
training and continuing training in 
the context of the 'alliance for em­
ployment' on the most important 
steps to promote job opportunities 
for disadvantaged groups. She 
pointed out that this area had for 
the first time been recognised as a 
permanent task and therefore as an 
integral part of the VET system and 
VET policy. Discussions were neces­
sary with the Länderand scientists 
to explore the most successful 
means of combating negative school 
careers and drop­out patterns. 
The Minister at the same time an­
nounced concrete initiatives to pro­
mote the vocational integration of 
disadvantaged groups, including the 
setting­up of a pilot programme to 
test innovative approaches in the 
field of pre­vocational training. Its 
priority objectives are to step up 
cooperation at local and regional 
levels, to forge closer links between 
pre­vocational training and training, 
relevance to practice, individual 
planning of support measures and a 
wider spectrum of occupational 
choice for young women. Bulmahn 
also intends to push for the adoption 
of an action programme on the 
training of youngsters of foreign 
origin within the 'alliance for em­
ployment.' 
Source: bmbf/CEDEFOP/SK 
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Germany 
Controversial debate 
on vocational training 
Employers' President Hundt advocates two­year training occupa­
tions; DGB representative Görner calls for higher levels of skilling 
as opposed to 'lightweight' training 
President of the German employers' federation, Dieter Hundt, regards the 
training of low academic achievers as a priority area of action for the Ger­
man training and employment system. In a debate with Regina Görner, 
member of the German Trade Unions Confederation (DGB) executive, and the 
Bund­Länder Commission for Educational Planning (BLK), Hundt argued in 
favour of the development of new two­year training occupations for more 
practically oriented youngsters, calling upon the unions and policy­makers to 
withdraw their resistance to this measure. Hundt proposed the introduction 
of modular training paths for unemployed youngsters with no vocational 
training certificate and referred to the Federation of German Employers' 
Associations' concept of practical vocational skilling (BPQ) in this context. 
He also called for the abolition of the second day of instruction at vocational 
schools in the second year of training and a return to the nine­teaching­hour 
vocational school day. 
DGB representative Regina Görner decidedly rejected what she described as 
'lightweight' training courses and the development of a two­class workforce. 
In her opinion, workers on the contrary require higher levels of skilling to 
meet increasing flexibility requirements; in particular the patchwork biogra­
phies of part­time and contract workers demonstrated the need for higher 
skilling to prevent the marginalisation of these groups of workers. Görner 
believes that occupational profiles must be more broadly based in the future, 
with new regulations governing the interaction between training firms and 
vocational schools. She expressed the view that if it is not possible to stabi­
lise the dual system of vocational training, new concepts will have to be 
found. 
Documentation on the debate is now available. Further information can be found at the BLK website: www.blk­
bonn.de. 
Source: bmbf/CEDEFOP/SK 
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Denmark 
"Room for All" in the education and training system 
As a continuation of the plan 
"Education for AH", Margrethe 
Vestager, the Danish Minister 
of Education, has launched a 
new theme "Room for All". 
Each year the Minister of Education 
holds a meeting at which a theme of 
major interest in education and 
training policy is discussed by actors 
from the entire Danish education 
system. This year it was how to cre­
ate a flexible system with room for 
all regardless of their capabilities 
and social background. The system 
should at the same time, be trans­
parent without too many special 
education and training schemes for 
particular target groups. The objec­
tive is to create a system, which 
considers the strengths and 
potentials of all and not only those 
with strong academic skills. 
17 % of a Danish youth cohort never 
enters, or drops out of, youth educa­
tion and training. Although the dis­
cussion on how to create a flexible 
system was not limited to this re­
sidual group, it received the most 
attention. A major issue was how to 
make education and training attrac­
tive to this group. In this connection, 
the Ministry of Education had asked 
the Danish Research and Develop­
ment Centre for Adult Education and 
the Danish Institute for Educational 
Training of Vocational Teachers (DEL) 
to screen existing evaluation reports 
on education and training schemes 
targeted at the residual group, and 
describe which initiatives have been 
successful and why. 
The report concluded firstly that the 
residual group could only be re­
garded as an unambiguous entity in 
statistical terms. In reality, the con­
cept covers many different groups of 
young people and as such the cur­
rent knowledge of the "residual 
group" and its characteristics is 
rather limited. 
Secondly, the individual programmes 
launched in the beginning of the 
1990s have proved successful. These 
schemes are organised in accord­
ance with individual needs, wishes 
and capabilities. In co­operation 
with a guidance counsellor, students 
draw up a study plan and set tar­
gets. The study plan is continuously 
evaluated with the guidance coun­
sellor. The main educational princi­
ples in these schemes are flexibility 
and differentiation. There is no fixed 
curriculum or teaching plans and 
instruction takes place in accordance 
with the immediate needs of the 
students. 
Thirdly, the report concludes that 
guidance plays a major role in help­
ing young people from the residual 
group complete an education and 
training programme. Guidance is 
individualised and will often go far 
beyond pure educational guidance 
as often the guidance counsellor 
compensates for the lack of parental 
support. 
Finally, the report concluded that 
enterprises are shirking their respon­
sibility in relation to the residual 
group. 
The report is available from the Danish Ministry of 
Education, but only in Danish. 
Source: DEL 
France 
Report on illiteracy: proposals for a 'national priority' 
In the mission letter co­signed by 
Martine Aubry, Minister for Employ­
ment and Solidarity, and Nicole Péry, 
Minister for Women's Rights and 
Vocational Training, and forwarded 
to Marie­Thérèse Geffroy in June 
1998, the Government stated its 
intention to 'create fresh impetus for 
the policy to combat illiteracy'. The 
report was published in April 1999*. 
should be so much debate as to the 
precise number of illiterates in 
France. 
The latest reliable figures for the 
armed forces date back to 1995: 
6.3 % of young recruits had no more 
than 'elementary reading skills'. If 
this percentage is extrapolated and 
applied to the entire population of 
working age, the figure is 1.8 million 
(2.7 million if retired people and the 
non­active population are included). 
According to the Institut national de 
la statistique et des études 
économiques (INSEE ­ the national 
institute of statistics and economic 
research), in a survey conducted in 
1993­1994 on the living conditions 
of households, illiteracy was gauged, 
for example, by the frequency of 
reading newspapers, magazines and 
books and the ability to make out a 
cheque or write a letter to the au­
thorities. According to this definition, 
it would appear that there are 2.3 
million illiterates in France, i.e. 5.4 % 
of the adult population. 
'The full text of the report can be downloaded in PDF 
format from the Centre INFFO Internet site, 
http://www.centre­inffo.fr 
Source: INFFO Flash, issue 522, 1­15 June 1999 
The seven proposals that it sets out 
reflect the fact that in the law 
against social exclusion the cam­
paign against illiteracy has been 
defined as a 'national priority'. The 
proposals are: 
□ improve the identification and 
guidance of the population group 
concerned 
□ organise and improve the train­
ing response, having drawn up an 
audit of the training provision 
□ incorporate training into an 
overall policy extending from the 
school to the workplace 
□ translate this policy into funding 
measures 
□ set up a locally based training 
system through planning in each 
region 
Q evaluate the impact of the action 
conducted, the quality of training 
and the training resources 
□ create a national coordination 
and support body, which might take 
the form of a Public Interest Group­
ing. 
These recommendations were based 
on the observation that, since the 
creation in 1984 of an interminis­
terial mission, the Groupe perma­
nent de lutte contre l'illettrisme 
(GPLI ­ standing group for the cam­
paign against illiteracy), the actions 
undertaken have led to 'many re­
markable achievements'. On the 
other hand, what was lacking was a 
genuine public policy. There is an 
absence of "clear­cut guidelines, a 
true organisation of resources and 
coordination' that might lead to the 
'pooling of energy'. Lastly, there is a 
need for systematic professionalism 
among those involved and an evalu­
ation of the outcome of their efforts. 
'The requirement for such a policy 
was strongly felt.' 
Illiteracy is widespread but in prac­
tice it is hard to locate and identify 
the groups concerned. Marie­Thérèse 
Geffroy has pointed out that there 
are so many discrepancies and ambi­
guities in the definitions and meas­
urements that the scale of the prob­
lem is difficult to quantify. It can 
readily be understood why there 
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France 
'Nouvelles chances': a programme for those 
leaving school without qualifications 
Ten years ago 110 000 youngsters 
emerged from the educational sys­
tem every year without skills; the 
figure is lower today, but it still 
stands at 57 000, in other words 
8 % of an age group that is at grave 
risk of exclusion from society and 
the world of work. 
On 26 May 1999, Claude Allègre, the 
Education Minister, and Ségolène 
Royal, Minister with special respon­
sibility for school education, jointly 
launched the programme entitled 
'Nouvelles chances' in an effort to 
combat the problem. 
The programme is inspired by three 
main principles: that personal routes 
to qualifications should be 'tailor­
made', that grass­roots schemes 
should be encouraged and that 
strong partnerships should be set up. 
Several lines of action were mapped 
out, designed both to pre­empt 
academic failure at school and to 
build up opportunities for entering 
work better suited to young people 
at odds with society: 
□ pinpoint the young people con­
cerned more accurately and find out 
more about them by setting up a 
'watchdog' system in educational 
establishments, 
□ locate children aged 11 to 16 who 
have avoided compulsory schooling 
and return them to schooling, 
□ prevent dropping out of training 
schools by means of a system of 
mentoring and remedial study, 
□ create itineraries for skills train­
ing leading to the Certificat 
d'aptitude professionelle (CAP) 
□ enrich the provision of training 
for the CAP, 
Ü develop the European dimension 
by stepping up exchanges within the 
European Union and by 'including 
'Second Chance Schools' in the pro­
gramme'. 
The 'Nouvelles chances' programme 
has not yet acquired its own re­
sources to further these objectives. It 
should be seen as a step towards 
synergising existing resources, espe­
cially those of local support agencies 
for young people, job centres, asso­
ciations and enterprises. 
The national education system, 
Claude Allègre pointed out, 'needs 
partners. Schools cannot be the only 
bodies providing education in work­
ing life'. 
For further information: 
•Circular 99­071 published in the Bulletin Officiel de 
l'Éducation Nationale no. 21, 27 May 1999, gives a 
detailed description of the 'Nouvelles chances' pro­
gramme. It can be obtained from the Internet website 
of the Ministry for National Education: 
htlp://www.education.gouv.fr/botexte/bo990527/ 
MENE9901079C.htm 
INFFO Flash, issue 523, 16­30 June 1999 
CONFERENCES ­ SEMINARS ­ EXHIBITIONS 
Cologne/D 
14 to 18 February 2000 
The Trade Fair for Education and 
Training "INTERSCHUL/DIDACTA" 
Contact: 
Messe­ und Ausstellungs­Ges.m.b.H. 
Köln 
Messeplatz 1 
D­50532 Köln 
Tel. (49­221) 821 35 19 
Fax (49­221) 821 30 55 
E­mail: INTERSCHUL­
didacta@koelnmesse.de 
http://www.koelnmesse.de/ 
INTERSCHUL­didacta 
London/UK 
3 to 6 April 2000 
The 29th IFTDO World Conference 
& Exhibition "The HRD Challenge­
Facing a Certain Future" 
The International Federation of Trai­
ning and Development Organisations 
Ltd (IFTDO) and Institute of Person­
nel and Development (IPD) 
Contact: 
The Conference Department 
IPD Institute of Personnel and Devel­
opment 
IPD House 
35 Camp Road 
LONDON 
SW19 4UX 
United Kingdom 
Tel. (44­20) 82 63 34 34 
Fax (44­20) 82 63 33 66 
E­mail: training.hotline@lpd.co.uk 
http://www.ipd.co.uk/conferences 
Coventry/UK 
10 to 12 April 2000 
SEDA Spring Conference 2000 
"Reaching Out" 
SEDA Staff and Educational Develop 
ment Association 
Contact: 
SEDA 
SellyWick House 59 
61 SellyWick Road 
Selly Park 
Birmingham 
B29 7JE 
United Kingdom 
Tel. (44­121)41568 01 
Fax (44­121)41568 02 
E­mail: office@seda.demon.co.uk 
http://www.seda.demon.co.uk 
Berlin ID 
30 August to 1 September 2000 
International conference for Voca­
tional Guidance "Guidance for Edu­
cation, Career and Employment" 
Organizers: Bundesanstalt für Arbeit 
and International Association for 
Educationl and Vocational Guidance 
Conference secretariat: 
AISOP Berlin 2000 
Kongressorganisation 
c/o Haus am Koellnischen Park 
Am Koellnischen Park 6­7 
D­10719 Berlin 
Tel. (49­30) 23 806 838 
Fax (49­30) 23 806 836 
E­mail: aiospberlin2000@hakp.de 
Website: www.hakp.de/ 
AISOPBerlin2000 
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The Netherlands 
Early school leaving: 
action plan gives municipal 
authorities a central role 
Because too many young people leave the 
educational system without a diploma, the 
Dutch Inspectorate for Education claimed "The 
prospects for young people without a starting 
qualification, often come down to long term or 
frequent unemployment, poor chances for 
future personal development, alienation from 
society and, possibly, even to criminality." In 
response the Dutch government committed 
itself to reducing early school leaving and in 
May, the Ministry for Education, Culture and 
Science published its Action Plan 'Voortijdig 
school verlaten'(Early school leaving). 
Early school leavers are those young people 
who did not succeed in reaching a 'starting 
qualification', i.e. who did not successfully 
conclude training at the basic level of the VET 
qualification structure or who did not qualify 
for a diploma in upper general secondary edu­
cation. Early school leaving amounts to about 
30 % of all young people and occurs mostly in 
big cities. Young people from an ethnic minor­
ity background are over represented. 
The Action Plan contains three lines of action: 
prevention, better registration and special 
measures. 
J To prevent early school leaving, schools 
have to make special arrangements. Many 
schools have already done so, e.g. by appoint­
ing mentors and counsellors and sometimes 
creating 'social teams'. Transition from pre­
vocational education (VMBO) to vocational 
education proves to be a period of risk. To 
reduce the risk, schools need to work together 
on a regional level, to exchange student dossi­
ers and to organise methods for intake and 
assessment. Other actors are the employment 
offices, the municipal authorities and the na­
tional bodies for vocational training. The latter 
should provide sufficient opportunities for 
practical training. 
J Adequate registration is necessary to iden­
tify the individuals who are dropping out of 
the system. Compulsory education in the Neth­
erlands lasts until 16 years of age. Each mu­
nicipality has an office to check whether all 
young people under 16 actually attend school. 
The authority of this office has now been ex­
tended to cover young people up to the age of 
23. To finance the offices, an annual budget of 
12 million guilders (5.5 million EUR) is being 
made available. 
J Youth at risk are mainly found in the big 
cities. An additional sum of 48 million guilders 
(23.7 million EUR) generated by the Ministry of 
Education, Culture and Science, will be used to 
subsidise targeted activities, some of them 
following successful initiatives executed in 
recent years. The City of Gouda, for example, 
provided extra resources in order to better 
identify and trace drop­outs. New methods 
were developed in approaching especially 
difficult groups of young drop­outs. In the 
Rotterdam region, a regional arrangement 
involving the city's vocational education col­
leges working together with enterprises to 
create adequate provisions for youth at risk 
and to raise considerably the number of in­
company training places has been established. 
In this way the number of students in lower 
level vocational training pathways was in­
creased. 
Further information on this regional arrangement can be found on 
http://www.rotan.nl/RBO/. 
Source: CINOP 
Portugal 
National initiative in favour 
of citizens with special needs 
The Green Paper on the information society in 
Portugal, approved by the Government in April 
1997, describes the great potential of informa­
tion technology for promoting the integration 
of citizens with physical and mental disabilities 
into society. 
The Ministerial Council (Resolution 96/99) has 
launched a national initiative to help citizens 
with special needs ­ more generally described 
as those with physical and mental disabilities, 
older people and the long­term bedridden­
take full advantage of the potential benefits of 
the new information and communication tech­
nologies in order to promote their social inte­
gration and improve their quality of life. 
This initiative is based on a set of principles, 
which should cover measures and actions 
giving citizens with special needs access to 
their rights as citizens: 
□ It should unequivocally help to improve the 
quality of life and the well­being of all citizens, 
since the benefits of the information society 
should be shared by all; 
J The priority should be the development of 
affordable products and services for citizens 
with special needs; 
^1 Care should be taken to implement the 
concept of 'universal design', in other words 
the design and development of products and 
technological environments that can be used 
by all or at least by as many citizens as possi­
ble without them having to adapt to specific 
situations; 
J There should be research and development 
on knowledge and skills so that citizens with 
special needs can become part of the informa­
tion society; 
J There should be more dynamic cooperation 
between the public and private sectors and 
users on the development of sophisticated 
technological products geared to those full 
citizens; 
□ Greater social awareness should be en­
couraged with a view to the integration of 
citizens with special needs. 
Source: Ministerial Council Resolution No. 96/99 (D.R. 1 ! I Series­B, 
26 August 1999) 
CIDES ­ Centre d'information et de documentation économique 
et sociale. 
http://www.mct.pi/PtSoclnfo/indice.htm#16 
Portugal 
A school on wheels 
From 1 October 1999, the Portuguese General Union of Workers has launched a project named 
'the school on wheels'. It has converted a bus that will ply the more depressed districts of the 
metropolitan area of Lisbon to provide training to immigrants, including second generation im­
migrants. According to the Union, this scheme will serve some 300 immigrants aged 17 to 25 
originating from Portuguese­speaking Africa. 
The aim of the scheme is to come to the aid of those who want to learn but cannot do so in the 
formal education system. It proposes to combat social exclusion and work for the integration of 
immigrants into the working world in the urban environments where they are settled. 
The training modules, which last 15 days to 3 months, are devoted to such subjects as interper­
sonal relationships, building self­esteem, health, the environment and safety, information tech­
nology, secretarial work, family support, bettering the local community and jobseeking tech­
niques. A mobile centre providing information on training and employment will also be created. 
Source: Jornal de Noticias, 26 August 1999/CIDES ­ Centre d'information et de documentation économique et sociale. 
Mobility 
Belgium 
EUROACTION ­
A reference experiment for FOREM 
EUROACTION, a European informa­
tion campaign directed at those 
thinking about expatriation, origi­
nated in a scheme devised by the UK 
employment departments and the 
BBC. It has been running in Belgium 
for the past five years and is an 
undisputed success. 
Each year, for one week in May, from 
8 a.m. to 6 p.m., major Belgian pub­
lic services ­ FOREM (the Walloon 
vocational training and employment 
agency), RTBF (the French­language 
Belgian radio and television service, 
in essence Fréquence Wallonie and 
Radio Bruxelles­Capitale), ORBEM 
(the Brussels regional employment 
department) and BELGACOM ­
come together so that listeners can 
put a whole range of questions to 
specialists about the procedures 
entailed in moving to another coun­
try, whether for work or for training. 
In 1998 EUROACTION took the form 
of setting up a telephone hot line in 
the Regional Directorate in 
Mouscron (Belgium), in the hope of 
receiving more calls. These were 
diverted free of charge to the offices 
of specialists involved with the sec­
tors of interest to the callers. 
Fourteen young people were se­
lected for information and communi­
cations technology placements with 
FOREM. They were briefed on the 
many types of enquiries by call cen­
tre practitioners, who taught them 
how to redirect calls to the appropri­
ate department. Through this opera­
tion, the trainees were also able to 
put their knowledge into practice, 
and ten of them even found a job as 
a result. 
It goes without saying that this suc­
cessful scheme was implemented 
with the help of other partners such 
as the EURES Network (a network 
providing information on working in 
Europe), the ONSS (Office Sécurité 
sociale d'Outre­Mer­ overseas so­
cial security agency) the Service des 
travailleurs migrants, the depart­
ment supporting migrant workers, 
and the Union des Belges à 
l'Étranger (offering information on 
procedures in non­European coun­
tries and job opportunities), as well 
as the Association Université ­ En­
treprise pour la Formation (informa­
tion on programmes for placements 
with European enterprises). 
There is no doubt, then, that in the 
next editions there will be new 
names on the list of high­level coop­
erating partners such as the Cham­
bers of Commerce, the Agence 
wallonne pour l'exportation and the 
Ministry of Public Health, which will 
provide full information on the 
equivalence of medical and para­
medical diplomas. 
For further information: 
FOREM (Direction Régionale) 
Rue du Midi 61 
B­7700 MOUSCRON 
Tel. (32­5) 85 51 00 
Fax (32­5) 34 28 31 
Source: FOREM (CIDOC) 
Germany 
Growing interest in 
the European training 
market 
More and more young people seek information on opportunities 
in Europe 
As the European training and job markets grow closer, more and more young 
people are interested in improving their career prospects within the Euro­
pean employment sysjem by acquiring some experience abroad. In the 
course of counselling year 1998/99, some 13 500 persons sought advice 
from one of the 15 European careers guidance centres operated by the Fed­
eral Employment Agency (BA) on conditions of training, study, employment 
or work experience in Europe. This figure has thereby almost doubled over 
the last two years. Moreover, the European careers guidance centres organ­
ised almost 300 special information events on the subject of Europe and 
mobility in general, 100 of which in another European country in the course 
of the past counselling year. 
The BA has observed that employers attach increasing importance to lan­
guage skills and intercultural competences. The European careers guidance 
centres which collaborate with partner organisations in other EU Member 
States can often provide information and practical advice in this respect. 
The second revised edition of the BA information brochure 'Europa kommt ­ gehen wir hin! Perspektiven In 
Europa', with information on training, study and work experience in Europe is to be published at the begin­
ning of the year 2000 and will be available (in German) in all job centres. 
Alternatively, it can be ordered from: 
Bundesanstalt für Arbeit, Referat IB 5, Regensburger Str. 104, 
D­90478 Nürnberg, Tel. (49­911 ) 179­0, Fax (49­911 ) 179 1343 Source: BA 
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Foreign languages for jobs on the move 
The EU Leonardo da Vinci programme launched in 1995 is about the implementation of a Community policy for vocational training. One of 
its central concerns has been to promote foreign language learning as an integral part of training. In line with its commitment to 
innovation and improvement in training systems, the programme has sought to ensure that the methods and techniques used for this 
purpose are both appropriate and fully effective. 
Widespread use of foreign languages 
at work brings many benefits relevant 
to the place of the EL) in today's world. 
First, in an increasingly competitive 
and interdependent world, business 
everywhere may perform better if it 
mobilizes language and communica­
tion skills as part of its strategy for 
success. In Europe, this applies in par­
ticular to small and medium-sized en­
terprises (SMEs) on which the EU is 
largely dependent for its economic 
well-being. For such firms, effective 
linguistic and cultural communication 
with prospective trading partners is 
vital in establishing fresh opportuni­
ties within the Single Market beyond 
national frontiers. 
As it breaks new ground for business, 
vocational training in foreign lan­
guages can make a stimulating con­
tribution to personal career develop­
ment. First, even where this training 
meets the needs of highly specific job 
contexts, much of what is learnt may 
be applied to other professional situ­
ations so that, like negotiating or 
managerial ability, linguistic profi­
ciency may be thought of as a 'trans­
versal' or'key' skill. Secondly, modern 
tuition methods backed by the latest 
advances in information and commu­
nication technologies (ICTs) can make 
learners more aware of learning as a 
process relevant not just to languages 
but other forms of occupational activ­
ity. In this way, they help people to 
'learn to learn' and acquire fresh ex­
pertise throughout an entire career. 
Finally, improved knowledge of foreign 
languages enables men and women 
to take full advantage of 'free move­
ment' in the Single Market, and seize 
job opportunities beyond national bor­
ders. Linguistic skills thus boost gen­
eral employment prospects and long-
term employability in a world of 
change at the workplace. 
Foreign language competence is also 
the gateway to more subtle communi­
cation skills rooted in greater familiar­
ity with non-native cultures or cultural 
norms. These skills, too, are important 
Diversified responses 
to foreign language training needs 
In just f ive years, 174 pilot 
projects and 13 exchanges or 
placements out of 3733 trans­
national partnerships funded 
under Leonardo da Vinci, have 
been specifically concerned with 
promoting foreign language 
training for work. These initia­
tives have accounted for almost 
EUR 23.5 million, or almost 5 % 
of the programme budget for the 
same period. 
Leonardo da Vinci language learning 
projects may be viewed in terms of the 
contracting partner home country, or 
the eligible languages represented in 
partnerships. But they also target pro­
fessional sectors, like health or the en­
vironment, or occupational groups, 
such as accountants or personnel man­
agers. Whichever perspective is con­
sidered, project involvement has be­
come increasingly diversified. 
Projects have been selected following 
Community-wide calls for proposals. 
In each project, a training provider, 
firm or other body from a single coun­
try acts as contractor for the partner­
ship. Table 1, for 1995 to 1999, shows 
that Germany led the field with no less 
than 48 projects, followed by the 
United Kingdom, Italy and France. 
Every eligible country was represented 
in one or other of the partnerships. 
Many of the contracting bodies were 
training providers, whether training 
bodies, universities or research cen­
tres. More recently, however, partici­
pation by firms with an interest in 
boosting the language competence of 
their staff has been increasing. Over­
all, the mixed representation of train­
ing providers, firms, the social partners 
and other bodies has been impressive. 
All languages eligible for support in 
Leonardo da Vinci partnerships have 
now been represented at least once 
(Table 2). Besides the solid presence 
in at least 25 projects of Danish (26), 
Greek (40), Dutch (28) and Portuguese 
(33), interest in the Nordic languages, 
especially Swedish and Finnish, is also 
growing. But the three European lan­
guages with the most native speakers 
still came first between 1995 and 
1999, namely English (a target Ian-
Table 1 Country of the 
contracting body 
Country 
A 
Β 
BG 
D 
DK 
E 
EL 
EUR 
F 
FIN 
HU 
I 
IRL 
L 
LT 
Ν 
Ρ 
S 
SK 
UK 
NL 
CY 
CZ 
PL 
RO 
SK 
IS 
1995-1998 
2 
6 
40 
4 
8 
4 
3 
21 
4 
2 
22 
3 
1 
2 
4 
2 
22 
2 
1 
4 
1 
1 
2 
1 
1999 
2 
1 
8 
1 
2 
1 
3 
1 
1 
5 
Tab 
Coi 
DA 
DE 
EN 
ES 
Fl 
FR 
GA 
GR 
IRL 
IS 
IT 
LE 
LT 
NL 
NO 
PL 
PT 
SA 
SV 
guage in 147 partnerships), German 
(in 114) and French (93), followed by 
Spanish (79) and Italian (57). In these 
years, the representation of German 
ahead of French is interesting and pos­
sibly attributable to Germany's lead as 
contracting country (Table 1). 
Besides an excellent representation of 
professional sectors (no less than 15 
in the first two years of Leonardo da 
Vinci alone), many projects have had 
a cross-sectoral focus apparent from 
titles such as 'training in commercial 
language' and 'language training for 
SMEs'. In this respect, they have put a 
Continued on page 18 
Table 2 Target languages 
Country 1995-1998 1999 
26 
100 
128 
69 
11 
80 
2 
39 
1 
48 
1 
25 
2 
32 
0 
11 
14 
19 
10 
3 
13 
9 
1 
1 
3 
3 
1 
1 
3 
1 
for business and career advancement, 
not to mention the sheer personal sat­
isfaction of being able to communicate 
better and more widely with others, 
bringing a real sense of European citi­
zenship closer to everyday life. 
A serious effort to boost knowledge 
of foreign languages in the EC began 
with the 1989 Lingua programme, 
whose contribution to vocational 
training was twofold. First, by upgrad­
ing the professional expertise of a spe­
cific occupational group - foreign lan­
guage teachers - the programme 
sought to give linguistic training a 
better basic grounding, mainly at 
school, to encourage and facilitate lan­
guage learning in adult life. Secondly, 
Lingua provided incentives to all pro­
fessional sectors, and particularly 
SMEs, to think more seriously about 
linguistic needs within the context of 
their business or service strategy, a 
focus consolidated in Leonardo da 
Vinci in the continued development of 
'linguistic audit'. 
Further progress in job-related linguis­
tic training in Leonardo da Vinci has 
been based on support for the 'devel­
opment of language skills and the dis­
semination of innovation in the field 
of vocational training'. Most of the 
money has been for transnational pi­
lot projects, exchange programmes 
and placements run by partnerships 
involving both the private and public 
sector in the 15 EU Member States, 
three EFTA/EEA countries and already 
six of the 11 pre-accession countries. 
No less than 15 languages are covered 
by these activities, including Irish, 
Letzeburgesch, Norwegian and Icelan­
dic in addition to the 11 EU official 
languages. 
Projects and exchanges have prompt­
ed and explored many searching ques­
tions related to analysis of training 
needs, the development of joint train­
ing programmes and study materials, 
and systems to assess and validate 
them. 
_] How can businesses be best 
brought to consider foreign language 
and communication skills as part of 
their overall strategy? 
J How are the quality of foreign lan­
guage training and linguistic progress 
in a professional environment reliably 
measured? 
J How can the complexity of ICTs 
help make language training more re­
warding and enjoyable than tradi­
tional classroom tuition? 
Leonardo da Vinci has also supported 
active monitoring seminars and expert 
think tanks and other meetings in vo­
cational foreign language training. The 
aim of such events has been to enable 
project participants and others to ex­
amine progress, and 'disseminate' ex­
perience to pool project findings, boost 
best practice and market it. 
No policy for any aspect of vocational 
training can be implemented without 
the full engagement of business, the 
world of education and training, the 
social partners, and national, regional 
or local public authorities and services. 
In their first years, the Leonardo da 
Vinci projects, exchanges and other 
initiatives for foreign languages at 
work have mobilized partnerships re­
flecting this all-important breadth of 
commitment. Meanwhile, phase two 
of Leonardo da Vinci is set to continue 
this effort from the year 2000 onwards. 
Purpose of this dossier 
One of the objectives of the Leonardo 
da Vinci programme (established by 
the Council Decision of 6 December 
1994) was "supporting activities 
aimed at developing linguistic skills as 
part of vocational training measures". 
The Decision provided that there 
should be Community level support 
"for the development of language 
skills in the field of vocational train­
ing". The purpose of this dossier is to 
provide readers of CEDFOP Info, par­
ticularly VET practitioners, with a taste 
of the results that have been achieved, 
but also the problems that have been 
faced, in carrying out this activity. The 
article on this page gives an overview 
of activities under this theme, while 
other articles report on some of the 
most interesting projects supported 
under the programme. 
CEDEFOP considered it appropriate to 
publish this information at a time 
when preparations for the implemen­
tation of the second phase of the 
Leonardo da Vinci programme (see 
CEDFOP Info 2/99) are being com­
pleted, particularly as, in the Council 
Decision of 26 April 1999, there is pro­
vision for Community support "for 
projects to promote language and cul­
tural competences in vocational train­
ing" with special attention to "be paid 
to projects on less widely used and 
taught languages" (see page 20). 
CEDEFOP is grateful to Mr. Brian Frost-
Smith, a free-lance journalist, who pre­
pared the text of the dossier and to 
the colleagues in the Commission who 
co-operated in this activity. 
Further information on the Commission's activity in 
this field can be obtained from: 
Directorate General for Education and Culture 
Unit C5 language policy 
rue de la Loi 200, 
8-1049 Brussels 
Tel. (32-2) 295 49 58 
Fax (32-2) 299 63 21 
and from the following websites: 
http://europa.eu.int/en/comm/dg22/language/ 
home.html and 
http://europa.eu.int/en/comm/dg22/leonardo.html 
Source: CEDEFOP/JMA 
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Diversified responses to for-
eign language training needs 
continued from page 17 
premium on competence transferable 
to a variety of sectors and staff cat-
egories, in line with the importance 
attached to key competences in calls 
for project proposals. 
Occupational target groups across the 
different sectors have varied even 
more widely. In some sectors, the 
group has been unusually specific, as 
in the case of environment managers 
in metal manufacturing. Cross-sectoral 
projects have also tended to concen-
trate on one occupational group, 
rather than several. Certain language 
projects are geared to the emergence 
of new qualifications, in areas such as 
environmental management or 
telemarketing. 
One important aspect of this diversifi-
cation is the involvement in projects 
of many more sectors than those in 
which the need for foreign languages 
is self-evident, such as international 
travel and tourism (see "Talking up to 
take-off and beyond below"). Exam-
ples include the construction industry 
(the development of interactive mul-
tilingual tutorials on CD-ROM), fish 
farming (linguistic materials for man-
agers and employees) and, in an in-
teresting link between a university and 
industry, paper manufacturing in Fin-
land (staff English-language training). 
SMEs are involved in all these part-
nerships. 
Although most projects so far have 
catered for adults already at work, 
young job-seekers and the unem-
ployed may be targeted more often in 
the future. A significant number of 
ventures already focus on the needs 
of disadvantaged groups, such as 
young immigrants in the case of the 
UK/Netherlands Language and Learn-
ing after School project. A few are spe-
cifically for staff working for employer 
or employee organizations, which are 
also represented in partnerships. In 
one project the contracting body is a 
Land Ministry in Germany concerned 
to introduce bilingual instruction in the 
country's Dual System of training. 
Methodological and technologi-
cal diversity 
Recent language teaching at the work 
place has been very flexible, relying on 
many different methods and materi-
als generally employed in combina-
tion. Several approaches, including 
immersion and simulation methodolo-
gies, have emerged at the same time, 
and emphasize skills enabling the stu-
dent to 'learn to learn', with or with-
out assistance from a tutor. Numerous 
techniques have thus been applied to 
meet specific project objectives. 
Extensive project innovation has cer-
tainly exploited the methodological 
opportunities created by new devel-
opments in the ICTs. By 1999, the 
number of projects employing soft-
ware language learning materials in 
the period from 1995-99 had easily 
overtaken those that relied on tradi-
tional printed products (Table 3). How-
ever the latter remain a very popular 
support in most forms of learning, and 
are often used to supplement soft-
ware-based approaches. Audio and 
videocassettes, on the other hand, 
may well have no future beyond the 
medium term. 
Project innovation points up a further 
significant distinction between on-line 
and off-line multimedia. Use of the 
Internet and e-mail, and the growth 
of local area networks has surged with 
an increasing number of on-line prod-
ucts. 
Yet scope for exploiting off-line and 
on-line technology at present appears 
virtually limitless. In fact, open and 
distance language learning is currently 
combining both off- and on-line ap-
proaches. Multimedia workstations fit-
ted with CD-ROM players are used as 
training tools, while electronic data 
exchange networks are employed for 
information, promotion and data dis-
tribution. Meanwhile, the rapid spread 
of high-speed Integrated Services Dig-
ital Network lines is already making it 
possible for some projects to use the 
Internet as a training medium in its 
own right. 
Dissemination 
The experience of Leonardo da Vinci 
projects to promote language compe-
tence would be largely sterile without 
programme 'dissemination' to ensure 
that findings and best practice are 
more widely known and exploited. 
Getting maximum mileage from 
projects ensures that there is optimum 
return on EU investment, too. A single 
project has been able to claim up to 
EUR 100 000 a year in Community 
funding, so it is right that its benefits 
should be extensively shared. Wide 
publicity for projects also helps iron 
out wasteful duplication of effort and 
imparts a European dimension to vo-
cational training in countries where 
their results are developed further. 
An early programme initiative to pool 
experience and spread good practice 
in the vocational language training 
projects was a meeting for project 
participants and national programme 
offices in Brussels in October 1996. 
This has since been followed by semi-
nars on Language Learning using In-
formation Technologies (Reykjavik, 
November 1997), Language/Commu-
nication Skills and Competitivenes 
(Brussels, November 1998), an Expert 
Think Tank on the ICTs and Language 
Trainers in Brussels in December 1998, 
and the Potsdam Leonardo da Vinci 
Conference in June 1999. In Decem-
ber 1998 also, information about lan-
guage learning projects was widely 
available at the Training 2000 prod-
uct fair. 
What's best in languages 
for business? 
Linguistic audit has the answer 
Table 3 
Types of material 
1995-1998 1999 
Print 
Audio 
Video 
Software 
114 
25 
35 
109 
13 
5 
6 
80 
Despite the EU Single Market, 
many European firms, particu-
larly SMEs, still undervalue the 
role of foreign language and 
communication skills in securing 
competitive advantage and fresh 
business opportunities abroad. 
Others know what the right hu-
man resources can do for their 
performance, but are unwilling 
or unable to invest as they 
should. Leonardo da Vinci is pro-
moting linguistic audit to put 
them on the right track. 
'A' stands for 'audit' - and 'awareness'. 
Linguistic audit - or language and 
communication audit (LCA) to give it 
a common longer name - is becom-
ing crucial in vocational training be-
cause it makes firms realize that think-
ing seriously about how they commu-
nicate with foreign partners matters. 
With awareness established, audit can 
then help them understand what they 
need and provide for it. 
The value of audit in bringing lan-
guages into business was one of the 
main messages from Lingua at its 
1994 Saarbrücken Conference. 
Leonardo da Vinci has since focused 
attention on further innovative aspects 
of what is still an emerging and highly 
complex professional activity - its pur-
pose, stages, structure, organization, 
and its relation both to actual train-
ing in language and communication 
skills and the assessment of other 
training needs. 
LCA is the first step in the solution to 
a problem. Basically, it is a diagnosis 
of the foreign language and commu-
nication capability of a firm set against 
its real market needs. It may then be-
come part of a skills development 
process involving other elements, such 
as a language strategy and the provi-
sion of training. Where it occurs, train-
ing will normally seek to bridge the 
gap between a firm's actual commu-
nication resources and real linguistic 
requirements. However, audits may 
focus more on individual staff mem-
bers or job descriptions, and some-
times advise that recruitment of a 
translator, for example, is better than 
a training policy for languages. Only 
the particular circumstances of a com-
pany can dictate the best follow-up. 
Small and medium-sized enterprises 
(SMEs) have fewer than 250 employ-
ees, yet collectively they account for 
the vast majority of all firms in the EU, 
generate around two-thirds of its em-
ployment and turnover, and most of 
its innovation. Sometimes described as 
the backbone of EU business, their role 
is vital in ensuring Community com-
petitiveness, so they should regard 
good communication with prospective 
foreign customers as essential. Unfor-
tunately, a variety of pressures can pre-
vent this. Pressure of time may inhibit 
rational examination of foreign lan-
guage and communication require-
ments. Often firms feel that the ben-
efits of LCA would simply not offset 
the time and financial investment en-
tailed. Some of them take action, but 
too late. 
Leonardo da Vinci activity has con-
firmed that the right approach is es-
sential in persuading firms to consider 
auditing. The first regional audit find-
ings, borne out by further studies since, 
showed that firms not paying enough 
attention to foreign language skills 
often miss out. In Belgium, no less 
than 35 % of those interviewed, along 
with 14 % in Denmark, 15 % in Ger-
many, 18 % in Spain and 31 % in the 
U.K. admitted that they had lost busi-
ness opportunities because they 
lacked these skills. Further work now 
suggests that linguistic auditors, or au-
diting consultancies, must themselves 
marshal special skills to back such 
evidence. Just as they may persuade 
firms to 'speak the language of the cli-
ent', so they must remember the host 
of pressures firms face and 'speak their 
language' too. 
This means looking at language needs 
not in isolation but as part of overall 
business strategy. As participants in 
the 1998 Leonardo da Vinci Competi-
tiveness seminar concluded 'audit is 
not a product that is sold, but a range 
of benefits to boost sales'. Regional 
or sectorial LCA may help whet the 
business appetite for audit, while bod-
ies such as Chambers of Commerce 
and associations of SMEs may further 
serve company interests by emphasiz-
ing the importance of language and 
communications in good business 
strategies. 
The complexity and potential of LCA 
provide almost unlimited scope for 
Leonardo da Vinci project activity, 
though few projects can cover all as-
pects on their own. The long-term aim 
of one French, German and UK part-
nership is to supply auto-audit soft-
ware to companies and training cen-
tres, so that identification of the lin-
guistic skills or requirements of indi-
vidual staff members can help guide 
company policies for recruitment or in-
ternal appointment.The project began 
by selecting sectors that regularly op-
erate with foreign clients, and is now 
designing software for companies to 
target their training, and for centres 
to devise quality training well adapted 
to business needs. 
Talking up to take-off 
and beyond 
Perhaps no professional sector has a greater need for well-tuned 
foreign language skills than international air travel. Airline Talk is 
the name of a Leonardo da Vinci pilot project launched in 1997 which 
does full justice to the high linguistic profile of this busy industry. 
Airline Talk has been developing distance learning materials for airline indus-
try staff training in foreign languages to assist the travelling public. No less 
than ten commercial and educational partners in Denmark, Germany, Spain, 
Ireland and the UK are involved in the project whose first products have just 
been released. The initial target languages are English, Spanish and German, 
with French and Italian planned for a second phase. 
Multimedia training materials in CD-ROM format for check-in staff, customer 
services staff, cabin crew and others include specialized vocabulary and sce-
narios common to most airlines. They are designed for use on personal com-
puters in airline training centres or at home, and offer access to a Web site 
providing support and updates. 
The materials assume some knowledge of the target language and are de-
signed to improve speaking and listening ability in the course of lessons that 
focus on difficult situations as well as routine encounters. Situations are di-
vided into seven main areas of work, and include dealing with passengers who 
lose their tickets, carry excess hand luggage, are late for check-in, request spe-
cial food during a flight, or complain about lost or mis-routed luggage. 
Hamid Momtahan, the project manager from Thames Valley University, London 
said: 'By working through the various realistic situations, staff learn to under-
stand problems and to reassure and help passengers in difficulty. In addition, 
they learn to practise a wide range of specialized and general vocabulary, re-
view key points of grammar and improve their pronunciation and intonation.' 
page 18 CEDEFOP INI 0 3/1999 
Foreign languages and ICTs: 
are methods and markets 
a good match? 
Rapid development in Information and Communications Technologies (ICTs) in the last decade has had 
implications for all branches of vocational training. Nowhere has their impact been greater than in 
technology-enhanced language learning (TELL) for professional purposes. Leonardo Da Vinci is seek-
ing to gain maximum benefit from ICT potential by supporting innovative projects to explore best 
practice, and meetings of experts and practitioners to follow it up. 
Not so long ago, courses in Russian 
were offered in the British Armed 
Forces.The classroom drill was report-
edly around four hours of grammar in 
the morning and three hours of gram-
mar-based conversation after lunch. 
Homework could be up to 300 vocabu-
lary items for the next day. After less 
than a year, many a brilliant diplomatic 
career was in the making. As mobility 
becomes more widespread, increasing 
numbers of people are learning a for-
eign language less stressfully in prob-
ably the best way, by living in another 
country. But Leonardo Da Vinci project 
innovation suggests that, for less for-
tunate busy professionals, the use of 
ICTs in language training may soon be 
as good. 
Many projects demonstrate that TELL 
is taking over from printed materials 
and traditional classroom methods, 
partly because it engages learners in 
a process linking language tuition with 
professional problems.The vocabulary 
and style of any language used by a 
tourist guide is not that of the same 
language spoken by lab technicians. 
Through the creation of simulated 
working environments, both off- and 
on-line technology can help learners 
relate their linguistic competence to 
their own professional context. Recent 
research suggests people can concen-
trate longer in front of computers than 
with books and other print materials. 
Different methods can be used in com-
bination and tutors often dispensed 
with. And TELL can be fitted into busy 
working schedules incompatible with 
classroom time and place restrictions. 
Yet the novelty and range of ICT ap-
plications spell caution. With so many 
software packages available, the pro-
spective end-user is spoilt for choice. 
As Bernd Rüschoff of the Pädago-
gische Hochschule Karlsruhe and key-
note speaker at the 1997 Leonardo da 
Vinci active monitoring seminar in 
Reykjavik put it, '... attractive pack-
ages can be developed and marketed 
with little thought devoted to the 
methodological approach and peda-
gogoical content. Language learning 
... must be considered in terms of.. . 
strategies of learning that are needed'. 
This presupposes a thorough needs 
analysis, the importance of which is 
reflected in the variety of ICT products 
pioneered in Leonardo da Vinci. A 
training project, with partners from 
Iceland, Belgium, Germany and Ire-
land, is for skilled carpenters to move 
more easily around Europe to where 
their trade is in demand, and learn a 
language fast on their own. It thus 
involves development of a very spe-
cific interactive CD-ROM course to 
simulate the working environment. By 
contrast, a Bologna-based training 
centre, with partners in Germany, 
Spain, France and the UK, has been 
developing a training services tele-
matic network for distance learning of 
English, Italian and Spanish in SMEs. 
A growing polarization between off-
line CD-ROM technology with sound 
cards, and on-line Internet technology, 
with varied levels of tuition, has not 
kept several projects from developing 
programmes adaptable to both forms 
of delivery. 
Nearly everyone agrees that good 
multimedia tools must consider more 
than just linguistic needs. At the heart 
of current debate on ICT language-
learning applications is the role of the 
learners themselves and their relation 
to learning. Many experts think they 
should ultimately take charge of the 
process and its assessment, to acquire 
not just foreign language proficiency 
but other skills, such as ability to use 
the technology and thus 'learn to 
learn'. In Reykjavik, learning was com-
pared to a ship in which, at one ex-
treme, the learner, like a deck-hand, 
was given step-by-step guidance by a 
tutor until, at the other, as captain, he 
or she could navigate alone. 
In one respect, this view corresponds 
to autonomous TELL, in which a tutor 
is no longer necessary, as demon-
strated in projects using both off- and 
on-line technology. However, it is also 
close to constructivist theory which 
additionally emphasizes how newly-
acquired information and expertise 
build on what is already familiar to us 
to generate fresh concepts and skills. 
As Rüschoff noted in Reykjavik, this 
points to software applications in 
which a learner experiments and re-
searches, rather than remaining a sim-
ple 'testée'. The approach has encour-
aged Internet distance training pack-
ages in which the navigation or help 
tools that guide learning constantly re-
mind users that they are controlling 
the process. This is less evident in CD-
ROM products for immersion or simu-
lation of real work situations, because 
awareness of learning may get lost in 
the make-believe. 
ICTs and trainers 
With growing interest in software as 
a tool for autonomous learning, what 
are the main concerns raised by ICTs 
for language teachers and their train-
ers? The way teachers are involved in 
training is clearly relevant, as some 
applications minimize or significantly 
change their role. However, where this 
role is indispensable, investment in 
their training or support may be just 
as important as the software. Many 
language learners are still unfamiliar 
with the ICTs, so a tutor can make all 
the difference in helping them to 
choose, adapt and use multimedia 
materials, and then monitor their 
progress. 
The focus was on language teachers 
and ICTs at the expert think tank in 
Brussels on 11-12 December 1998. 
Participants reported that, while 
teachers know their role in TELL may 
be essential, they are often suspicious 
of the technology, and afraid it will 
make them redundant. Additional 
problems are limited access to high 
tech in most institutions, and no spe-
cial reward for mastering it. A relaxed 
atmosphere to encourage confidence 
and proficiency in its use is one way 
of making it less threatening. Teach-
ers can set up joint working groups to 
increase their motivation, and create 
social and professional networks to 
exchange ideas and materials, espe-
cially in vocational education where 
they often work alone. ICTs may also 
provide a platform both for networks 
and acquiring practice with new tech-
nologies. Reward for efforts to master 
them, either through marketing of 
products developed by teachers, or 
formal career recognition, would help. 
Teacher training in ICTs should thus 
be concerned not only with new skills, 
but a change of mind-set towards a 
more collaborative attitude and 
greater self-esteem. 
This belief reinforces the view ex-
pressed in Reykjavik that software to 
support such training should be based 
on a clear teaching design plan and 
needs analysis. 'Despite careful selec-
tion of teachers, individuals react dif-
ferently to new environments,' says 
Anne Stephens of the UK Open Uni-
versity. 'Staff development is moving 
towards individual awareness and 
mutual support through networks, 
peer support and, for some, peer moni-
toring'. However, the role of ICTs in 
improved testing and validation of job-
related foreign language teaching or 
learning is less clear, although the 
technology seems conducive to effi-
ciency and cost-effectiveness. One 
possibility is the provision of update-
able and easy-to-access electronic in-
formation for assessing and confirm-
ing linguistic competence and pro-
gress. Professional mobility in all kinds 
of jobs around Europe will become 
easier if, as expected, language profi-
ciency can be recorded and validated 
by teachers or learners on national or 
occupational databases of formally 
certified skills. 
'Cultural factors' and their relationship 
to language have been discussed in 
Leonardo da Vinci projects and at 
meetings, but with only a limited sense 
of how ICTs might help 'teach' them, 
in order to improve the way people 
communicate. Unlike many linguistic 
competences, awareness of cultural 
factors, or the effectiveness of com-
munication reliant on it, may be im-
possible to measure meaningfully, 
given the innumerable variables in-
volved, such as context and personal 
sensitivity. Research on speech pat-
terns or body language and their links 
with the spoken word in interpersonal 
communication may not yet be ad-
vanced enough for immediate further 
progress. In the meantime, use of the 
Internet and e-mail for networking 
between people from different cultural 
backgrounds - for example, groups of 
trainees from several countries learn-
ing the same foreign language - might 
facilitate discussion and understand-
ing of the most relevant cultural as-
pects entailed. 
One thing is certain: the ICTs will not 
stand still. As new technologies open 
up fresh prospects for learning, mar-
kets and methodologies will continue 
to drive each other. Today's promising 
avenue may be tomorrow's blind al-
ley. Identification of best practice in 
such a busy sector will always be an 
ongoing process - not a definitive ver-
dict. 
CD-ROM quality guide for foreign language training 
Teachers, trainers, firms, and individual learners have to be as cer-
tain as possible that their choice or design of language training 
programmes and materials will be a good one. Multimedia publish-
ers and materials designers have to be sure their products will re-
spond to real demand. To help them, a joint Leonardo da Vinci/Soc-
rates project has pioneered a quality guide, or checklist, due for 
publication as a CD-ROM this year. The project is part of the EU 
drive to promote assessment systems, including quality indicators, 
for the methods and materials used to teach Community languages. 
The main aim of the quality guide is 
to offer a practical tool for teachers, 
publishers, materials designers, com-
panies and learners. But it is also in-
tended to motivate and stimulate 
them in their activities and raise 
awareness of the importance of sound 
standards in modern foreign language 
learning. Project development has 
been coordinated by the Association 
de Gestion du Réseau des Centres 
d'Étude de Langues (AGERCEL), 
France, with partners in Denmark, 
Germany, Italy and the U.K. 
Quality in education and training is 
probably best defined in terms of in-
dicators related to inputs and outputs 
in what goes on at school or else-
where. In traditional education, these 
indicators represent the quality of the 
learning experience for children and 
students, and its results for others with 
a stake in it, including parents, teach-
ers and employers. Learning processes 
such as those reliant on modern mul-
timedia and similar materials in lan-
guage training for work are exception-
ally interactive and visible, and thus 
have to be included in the quality ap-
praisal, as well as its 'before' and 'af-
ter' stages. This is an extension of prac-
tice in total quality management 
(TQM), in which entire business proc-
esses or production cycles are moni-
tored for international standards rec-
ognition, with an eye to client or end-
user satisfaction. 
The approach to quality management 
in the guide thus begins with a defini-
tion of the needs and aims of users in 
terms of quality improvement. It then 
sub-divides teaching and learning op-
erations into the three main stages of 
design (before), implementation (dur-
ing) and outcomes (after), which 
should be devised, monitored and as-
sessed with respect to a series of core 
indicators of good practice. For each 
stage, these indicators are expressed 
as important questions for all prospec-
tive users or designers, and reflect any 
one or more of nine basic quality prin-
ciples. Conversely, answers to the 
questions, in the form of percentage 
ratings, reveal how far the norms sug-
gested by the indicators, and with 
them the principles, have been re-
spected. 
The central principle is relevance 
measured throughout in terms of user 
needs. The eight others are transpar-
ency, reliability, attractiveness, flexibil-
ity, generativeness, participation, ef-
ficiency, and socialization. All of them 
are clarified in terms of sub-principles. 
Thus generativeness emphasizes the 
significance of learning strategies and 
skills, and also means that material or 
activities can be transferred to differ-
ent learning contexts, or related to 
existing concepts. Attractiveness 
draws attention to the need for user-
friendly products, along with their ca-
pacity to elicit a response from learn-
ers, and their variety and potential to 
cater for particular needs. While some 
of the principles appear more closely 
linked to particular aspects of opera-
tions - for example, attractiveness and 
transparency make for a good user/ 
materials interface - relevance should 
ideally be a common thread running 
through all aspects and stages. 
Each of the three stages of design, 
implementation and outcomes com-
prises a set of three or four main fea-
tures further broken down into a dozen 
or more concerns in all. On this basis, 
design may be monitored with regard 
to content, activities, presentation and 
organization, with implications for lin-
guistic content, real life tasks and cur-
ricular design. However the real sig-
nificance of the stages is that they 
form a single process of language 
learning as a monitoring cycle used to 
deliver an all-round quality profile of 
the programme or materials con-
cerned. This profile can then also be 
used as a data resource for future pro-
gramme design and development. 
By way of illustration, at the design 
stage, the guide suggests that the prin-
ciples of relevance and participation 
might prompt questions like "What 
has been done to ensure that the top-
ics and situations dealt with are rel-
evant and interesting for the learn-
ers?", to which possible answers 
might be that a formal needs analysis 
or investigation of special learner in-
terests was carried out. Users of the 
guide can similarly review all the prin-
ciples appropriate to each stage in the 
product under consideration, to get an 
idea of which principles are evaluated 
most positively overall. But they can 
also obtain a rating, or stage profile, 
for each of the three stages, for which 
the combined score indicates the over-
all quality profile of the product. Al-
though the three stages are interde-
pendent, high quality implementation, 
for example, only partially compen-
sates for poor design. On reading all 
the stage profiles, therefore, the pro-
spective user or designer of a product 
knows which stages or aspects require 
further attention to improve its qual-
ity all-round. 
Further information on the CD-ROM quality guide 
is available from 
AGERCEL - CHCI, Quai George V 
F-76600 Le Havre 
Tel. (33-2) 32 74 95 95 
Fax (33-2) 32 74 95 96 
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Language training at work -
looking ahead 
The articles in this dossier have 
looked at sample achievements 
in vocational language training 
under the first phase of the 
Leonardo da Vinci programme. 
Here, we review briefly the fresh 
prospects for such training in the 
second phase covering the 
seven-year period that started 
on 1 January 2000. 
Leonardo da Vinci II will vigorously 
renew efforts to back Member State 
lifelong training policies, while con-
solidating the present commitment to 
quality, improvement, innovation and 
a European dimension in vocational 
training systems.This means that it will 
support innovative transnational ini-
tiatives for promoting the knowledge, 
skills and competencies necessary for 
successful integration into working life 
and the full exercise of citizenship. 
In pursuit of this aim, vocational lan-
guage training activity under the sec-
ond phase of Leonardo da Vinci will 
enjoy much greater visibility, as it be-
comes the focus of one of five broad 
measures replacing the 23 measures 
of the first phase. The new measure 
will support projects for the promo-
tion of language competences... and 
understanding of different cultures in 
the context of vocational training', 
with specific reference, for the first 
time, to 'less widely used and taught 
languages'. In addition, the maximum 
EU financial contribution to projects 
is doubled from (formerly) ECU 
100 000 to EUR 200 000 per project 
per year. 
The same measure states that propos-
als for linguistic and cultural support 
may also be submitted under the other 
four. This further provision is intended, 
in particular, to enable trainers who 
offer teaching support and supervision 
to participants in transnational mobil-
ity programmes, to improve their own 
language and cultural competences. 
And, under the first of the other meas-
ures, which is concerned with mobil-
ity, transnational projects or ex-
changes lasting one to six weeks may 
be organized 'for trainers and mentors 
in the area of language competences', 
between the business sector and spe-
cialized language vocational training 
establishments, including universities, 
or vocational training bodies. 
Furthermore, under the same 'mobil-
ity' measure, money will also be avail-
able to project promoters to support 
the instructionai, cultural and linguis-
tic preparation of young people and 
others involved in transnational place-
ment projects lasting between two 
months and a year, as part of their 
vocational training. 
Leonardo da Vinci II will sustain a 
strong threefold emphasis, first, on 
audit as the key to awareness of how 
good language and communication 
strategies can enhance the employ-
ability of workers and business pros-
pects; secondly, on the development 
of new innovative methods or train-
ing tools for language learning; and, 
finally, on dissemination through the 
possibility of exploiting previous lan-
guage training initiatives, so that 
methodologies or tools can be trans-
ferred and adapted to other sectors 
and native or target languages. 
Adult foreign 
languages training: 
Leonardo da Vinci 
attacks data deficit 
An ongoing project funded by 
Leonardo da Vinci is aiming to 
develop the statistical tools and 
fact-finding needed to improve 
vocational training in foreign 
languages throughout Europe. 
Conducted for the European Commis-
sion by the Centre for Educational 
Research at the London School of Eco-
nomics and Political science, the 
project has four main aims: discover 
what information the EU needs for vo-
cational training policy purposes; 
evaluate the data on foreign language 
skills and training already available; 
develop fresh statistical indicators to 
fill the information gap identified by 
the first aim; and recommend future 
data-gathering procedures. 
Initial project findings confirm that the 
data shortage is real, not imagined. 
At present, most EU statistics on for-
eign language learning relate only to 
general education in schools. Difficul-
ties have also been faced in fitting na-
tional data into the statistical catego-
ries mooted by the project, such as 
adult foreign language learning for 
employment, rather than leisure. Even 
big companies, which usually provide 
more linguistic training than others, 
appear to keep few records of partici-
pation in training. Data from language 
schools for business and other profes-
sionals are just as patchy. As a result, 
the project, which is due for publica-
tion in 2000, is examining other forms 
of information gathering, including 
representative sample surveys or opin-
ion polls. 
Further information: 
Anne West, Centre for Educational Research, 
London School of Economics and Political Science, 
Tel. (44-171) 955 7269; fax: (44-171) 955 7733, 
E-mail: a.west@lse.ac.uk 
Leonardo da Vinci 
and transnational mobility: 
getting off to a good start 
New multilingual 
foreign languages 
virtual resources centre 
Language and culture, not ad-
ministrative regulations, are 
now the main barrier to mobil-
ity and the free movement of 
workers in Europe. Leonardo da 
Vinci supports mobility within 
European transnational place-
ments or exchanges which can-
not succeed if participants have 
no prior grounding in the rel-
evant language, or are unaware 
of cultural factors with a bear-
ing on communication in their 
host country. For this reason, the 
programme also insists on and 
supports preparation in these 
areas before they go abroad. 
At their simplest, Leonardo da Vinci 
placements and exchanges strengthen 
the European dimension of vocational 
training, aiming at improvements to 
national training systems and voca-
tional training measures. At pro-
gramme level, the immediate focus of 
this mobility may be one or more is-
sues affecting either initial or continu-
ing training, including course content, 
methods and recognition, the training 
of trainers, and cross-border techno-
logical innovation and transfer involv-
ing business and universities. 
Just as important as these 'hard' is-
sues, however, are the more personal 
benefits accruing from European ex-
changes or placements in firms or 
other organizations. Probably no mod-
em teaching method can surpass the 
personal experience of transnational 
mobility in imparting the linguistic pro-
ficiency and cultural awareness 
needed to communicate well with for-
eign counterparts. And many experts 
and practitioners agree that additional 
transversal skills helpful in most jobs, 
such as creatfveness and teamwork. 
are also enhanced by foreign place-
ments. Professional experience abroad 
may be very welcome, too, for the 
handicapped and other disadvantaged 
groups for whom they can awaken 
motivation, and prevent economic and 
social exclusion in adult life. 
Yet these advantages cannot be se-
cured without a preliminary period of 
linguistic and cultural preparation. In-
deed, without it, periods spent abroad 
may actually have negative results for 
trainees, such as loss of confidence, 
and a sense of disillusion on the part 
of firms initially willing to accept them. 
Leonardo da Vinci thus states that 
"language preparation must be an 
integral part of all placements and 
exchanges where participants do not 
have an adequate working knowledge 
of the language of the country in 
which they will be placed". 
Besides its underlying rationale, lin-
guistic and cultural preparation (LCP) 
has other advantages. Foremost 
among them is its reliance on inten-
sive cost-effective courses that fully 
exploit the motivation to learn which 
precedes a placement, and is often 
subsequently sustained by the experi-
ence. While courses are concerned 
with language as a transversal skill 
used to describe, explain, persuade 
and argue in working life, rather than 
its classroom presentation, they may 
also be geared to special group or per-
sonal needs. Typical target groups are 
15-25 year-olds in initial vocational 
training, young workers aged between 
18 and 27, students on in-company 
placements and recent university 
graduates. 
Furthermore, at its best, LCP provides, 
where appropriate, basic tuition in 
lesser used host country languages, 
rather than stop-gap training in a main 
European language likely to be under-
stood by all involved in exchanges, 
whether as visitors or hosts. This may 
be for very practical reasons, includ-
ing personal security and easier com-
munication with foreign contacts who 
may only speak their mother tongue, 
quite aside from less obvious cultural 
factors. LCP also provides an oppor-
tunity to warn those going abroad of 
more general pitfalls, such as how to 
adjust their style of speech to differ-
ent social groups, job contexts or lev-
els of the professional hierarchy with 
which they will be dealing. 
Key considerations in the delivery of 
LCP include the duration of place-
ments and the use of ICTs which, al-
though no substitute for real-life ex-
perience abroad, can provide first-rate 
support in preparation and follow-up. 
Finally, LCPs may be more time- and 
cost- effective if provided in the host 
country before placements or ex-
changes get under way, as many par-
ticipants are not fully motivated until 
they actually arrive there. 
These and similar factors have already 
fuelled efforts to develop LCP pack-
ages with Leonardo da Vinci project 
support. A 1995 project with partners 
in Denmark, Germany and the UK has 
been working on a multimedia system 
mainly for self-preparation by trainees 
expecting to spend long periods in for-
eign firms. The outcome has been a 
CD-ROM teaching programme for Ger-
many and the UK, based on a combi-
nation of texts, graphics, sound and 
video clips. 
Lingu@net Europa, a new multi-
lingual virtual resources centre 
to support foreign language 
teaching is being developed by 
an international consortium of 
some 15 members with support 
from the Leonardo da Vinci and 
Socrates Programmes. 
The guiding principle of the Centre is 
to make the recent glut of language 
learning information resources more 
accessible. Lingu@net Europa, whose 
current access languages are German, 
French, Dutch and English, provides 
teachers, trainers, policy-makers, re-
searchers and others with information 
and links to quality-assured on-line 
resources from Europe and further 
afield. Users can browse or undertake 
free or guided searches among a 
unique collection of resources, rang-
ing from authentic teaching materials 
and details of conferences and other 
events to policy and planning docu-
ments and research bibliographies. 
Around 500 resources already cover a 
broad range of sectors, skills, levels, 
providers and source and target lan-
guages. An intercultural classification 
system linked to existing thesauri such 
as the European Education Thesaurus 
has also been developed. 
Lingu@net Europa was launched in 
July 1998 as a pilot project by a con-
sortium including members from over 
half the EU countries. Its priority fo-
cus has been the wealth of instantly 
available on-line resources for learn-
ing and training opportunities, infor-
mation on policy and research and 
opportunities for interaction. Initial 
reaction from users has been highly 
encouraging. In its second year, the 
Centre will be further developed to 
include off-line and commercial re-
sources and at least two new access 
languages, Italian and Spanish. 
Access to the site, which includes an on-line ques-
tionnaire, is via http://www.linguanet-europa.org, and 
user feedback is warmly welcomed. 
Further information: 
LinguOnet Europa Information Unit, 
Centre for Information on Language Teaching and Re-
search (CILT), 
Tel. (44-171) 379 5101, ext. 244; 
Fax:(44-171) 370 5082; 
E-mail: linguaneteu@cilt.org.uk. 
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The ETV joins the Revolution 
A brief history 
Hyperbole? Can the change in our 
way of communicating be described 
as a revolution? 
To define revolution, I went to the 
Internet and looked up the word in a 
number of on­line dictionaries. (Hav­
ing just moved into new offices, hard 
copy dictionaries were a bit harder 
to find.) And, by the way, there are 
hundreds of dictionaries on­line. 
So what did I find? Revolution: an 
important change in a particular 
area of human activity; a sudden 
radical or complete change; a funda­
mental change in the way of think­
ing about or visualising something; a 
changeover in the use of preference, 
especially in technology. 
Is the move to electronic communi­
cation an important change? Yes! A 
sudden radical change? Yes! A fun­
damental change? Yes! A 
changeover in use of preference. 
Definitely! 
So yes, we are in the midst of a 
revolution and the Electronic Train­
ing Village is right in the centre of it. 
To ignore the revolution would be 
unwise and relegate our work to a 
figurative prehistoric era. The cost 
of hard­copy publications is increas­
ing. Telephone and fax are more 
expensive and less convenient than 
e­mail. Travelling to meet is much 
more expensive than meeting in a 
virtual community. 
How is the Electronic Training Village 
taking advantage of this revolution 
in communication? To understand 
this you need to see the ETV's work 
in perspective. 
The ETV was the brainchild of 
CEDEFOP Director Johan van Rens. 
He saw the creation of a virtual 
village as the way to increase inter­
action and improve communication 
between various shareholders in the 
Vocational Education and Training 
world in Europe. Information sitting 
around in dusty archives is of use to 
no one. Bright ideas are only useful 
when shared. Questions can only 
provoke discussion and creativity if 
they are asked. 
If you look at the ETV you will see 
that there are two main areas of 
activity: dissemination of informa­
tion and interactivity amongst vil­
lage residents. Let's look at each of 
these in some detail. Certain areas 
of the ETV have overlapping func­
tions but we will look at each of 
them from the perspective of their 
primary function. 
The metaphor of a village was car­
ried out by the creation of various 
houses. The main houses involved 
in dissemination are also several of 
the earliest houses in the village: 
the Village Library, the Bookshop, 
Training Organisations House, 
Listserver Row and the Editorial 
Committee's Journal Archives. In the 
early months, the Window on VET 
systems was added and the Newsa­
gents was revised and improved and 
changed to the ETV News. 
Interactivity, collaboration and col­
lection of information are the pri­
mary function of the newly created 
Research Laboratory, the Human 
Capital Network, Study Visits, Teach­
ers and Trainers Network and Social 
Partners' houses. Both the Social 
Partners' House and Mobility House 
have electronic opinion polls as part 
of their function. In addition, lively 
discussions are on­going in the 
Speakers' Corner. Colleagues can be 
found in the Who's Who in Voca­
tional Training in the Community 
Centre. You can search for other 
Vocational Training professionals by 
name, country or topic and you're 
welcome to list yourself in the data­
base. 
The Research Laboratory, which has 
just opened, offers information on 
CEDEFOP's reports and activities in 
the research field, and in addition 
provides a work platform, restricted 
to members only, where they can 
exchange documents and informa­
tion with other researchers. 
Study Visits house, which supplies 
general information about the pro­
gramme, has a special area for 
NLO's (National Liaison Officers) 
where they can download informa­
tion about previous or present meet­
ings, statistics, the vade­mecum. 
Here they can also read, post and 
answer messages to each other as 
well as register participants through 
an on­line application form. 
The Training of Trainers (TTnet) net­
work brings together national TTnet 
networks set up in each of the Mem­
ber States of the European Union. 
So TTnet is not just a database or a 
virtual network; it is a real network 
based on co­operation among its 
member and with CEDEFOP. In the 
network members meeting room, 
users can choose a subject and con­
tact TTnet participants or other con­
tributors. 
The Social Partners House has re­
cently been built in the village. De­
signed as a project to serve the 
needs of the Social Partners by pro­
viding a central source of informa­
tion on European Legislation related 
to VET as well to develop a more 
effective way to shorten the time lag 
between research findings and dis­
semination, between request and 
answer and between conclusions 
and action. As well as the database 
of legislation there is a database of 
institutions involved in social rela­
tions or labour legislation, a news 
and reports section and a qualifica­
tions standards section, under con­
struction. 
The ETV 
.­ an intentional community 
CEDEFOP has a unique role in the field of Vocational Education and Train­
ing in Europe. It was founded with the specific purpose of coordinating 
and instigating research projects in the area of VET and publishing the 
results to VET professionals with particular emphasis being placed on 
getting the information to policy and decision makers in government and 
in Social Partner organisations such as trade unions and employers 
groups. 
The Electronic Training Village an intentional community? An inten­
tional community differs from an unintentional community in a number of 
ways. Obviously, the community was built on purpose and not as a result 
of some other interaction. For example, if you wander into a chat group 
on the Internet and begin 'talking' to others and then decide to return 
and meet over and over again, you've created a community, but an unin­
tentional one. The Electronic Training Village, in contrast, was developed 
with specific goals in mind. 
The intentional community also differs in its intended audience. If 
you're building an intentional community then you have a preconceived 
idea of who you want to 'live' in it. Unorganised chat groups can tend to 
become selective but only through a process of self selection rather than 
by intent of the organiser. 
The Electronic Training Village was designed to take advantage of this 
new medium by creating an intentional community of VET professionals: 
those who are involved at any level in the policy and practice of voca­
tional training. This audience can range from trainers, researchers, policy 
makers, decision makers, and students. The basic idea behind such a site 
was an awareness that the Internet can be used not just as a unidirec­
tional information source. We wanted to come up with something that 
would be more active in the sense of promoting dialogue and communi­
cation between visitors via the site. 
The ETV went on­line almost a year ago today and at that time it had 
two aims: to disseminate information and to foster dialogue on VET issues 
via the Internet. In the meantime, it has acquired other functions which 
I'll talk about a bit later. 
Welcome to 
Welcome to the ETV 
ETV News 
^ The ETV News is now a database 
and organised into five sections: 
Daily ETV News, EU official docu-
ments, which is a monthly mailing of 
important documents; Forthcoming 
Events, a list of conferences and 
events foreseen in the field of VET; 
News archives organised by month 
ad keyword and a daily list of 10 or 
so excerpts from the Bibliographical 
Database. 
It is also possible to submit news to 
the ETV News administrator or to 
access articles from the previous 
months. 
The ETV News is prepared in collabo-
ration with the CEDEFOP Library and 
Documentation Network members. 
Training Organisations 
^ In the Training Organisations 
House, you will find links to the sites 
of many international, European and 
National organisations concerned 
with VET. It's a good place to start 
when you're looking for information 
on VET. 
The Village Bookshop 
^ The Bookshop has gathered a 
large variety of CEDEFOP's voca-
tional training material in a 
searchable database. Users are free 
to search, browse or download the 
most up-to-date CEDEFOP publica-
tions. In the near future all 
CEDEFOP publications will be avail-
able in the ETV Booshop in elec-
tronic form: HTML or .pdf. 
The ETV Bookshop is updated 
weekly. 
sr/// 
The Research Laboratory 
^ The research Laboratory offers 
information on CEDEFOP's reports 
and activities in the research field, 
and in addition provides a work 
platform, restricted to members only, 
where they can exchange documents 
and information with other research-
ers. The four main sections of the 
house are: published reports; related 
documents; and the Opinion Poll - a 
small opinion gathering exercise, 
open to the public. It is currently 
dedicated to over-education but the 
topic may change in the future. 
Your opinions are welcome. 
The ETV Library 
There are many different services and publications available in the ETV 
Library. Here, you can either retrieve information for the databases, search 
the general contents of the library (by subject, title, terminology,) view a list 
of recent acquisitions, or access electronic on-line products for viewing, 
printing or downloading. This includes information about forthcoming con-
ferences. 
Of particular interest to VET experts, will be the Electronic Bookmarks. You 
can find the web addresses and links to hundreds of VET-related web sites, 
categorised by topic, conveniently arranged alphabetically. 
Human Capital Network 
* CEDEFOP is establishing a net-
work for dealing with Human Capital 
and Human Resource Accounting. 
This house will be the work space for 
that network and certain sections 
will be accessible to the public. 
Listserver Row 
Listservers serve information to 
a list of people. If you sign up on 
one of our listservers - Finance, 
Transparency - you will receive the 
latest information available on that 
topic. Once you have signed up you 
can submit information to the list to 
be passed on to other list subscrib-
ers. To ensure the integrity of the 
information being passed through 
the list, each list is moderated by an 
expert in the field. 
Speakers' Corner 
Here you can voice your opinions 
and read the opinions of others. You 
should check this page regularly to 
see what topic is under discussion 
and add your thoughts. You will also 
be able to contact some of the other 
participants directly via e-mail. If 
you're looking for information on a 
particular issue, you can post a re-
quest and anyone with something to 
say can contact you or post a reply 
to the Speakers' Corner. You do not 
need any special software and it is 
not necessary to be on-line at any 
specific time to use this feature. You 
can read the postings of others and 
add your own postings at any time 
that is convenient to you. 
The Community Centre 
^ The main function of the commu-
nity centre is to bring people in the 
field of vocational training together. 
You can participate by adding your 
name and your areas of interest to a 
Who's Who in Vocational Training or 
by looking for someone who is al-
ready listed. 
Management Board Room 
^ The Management Board Room 
offers a brief description to the 
structure and purpose of the Man-
agement Board of CEDEFOP. It also 
allows the Board a members-only 
area to facilitate their work. 
The Editorial Committee for the 
European Journal for 
Vocational Training 
The Editorial Committee exam-
ines all the articles submitted to the 
Journal. It comprises experts in 
vocational education and training 
from Europe. Most useful to site 
visitors are the archives of the Jour-
nal - all available for reading or 
downloading. 
TTnet 
^ TTnet is a Community network that brings together national TTnet net-
works set up in each of the Member States of the European Union. There are 
three sections to the TTnet House: the library, which will contain specialist 
materials on the subject of the training of trainers; the meeting room where 
the user can choose a subject of interest and contact TTnet participants or 
other contributors; and the databases (restricted to members only) which 
are highly structured and which should allow documents to be stored and 
found. 
Social Partners House 
^ One of the main objectives of this new house is to develop more effective contact lines to shorten the time lag 
between research findings and dissemination, between request and answer, between conclusions and action. There 
are several important sections in the house. The Provocateur: in this first section, we invite our users to take part in 
an interactive exchange of information and opinions by considering the question proposed and submitting their 
opinion on current hot topics. Legal instruments: this area provides relevant information on national and European 
legislation as well as sectorial agreements signed on a European level and joint opinions. It is organised into four 
databases - National Labour Legislation, EU Legislation on Vocational Training, Agreements on a European Level and 
a list of joint opinions. The Organisations section is a database containing the names and web addresses of institu-
tions involved in social relations or labour legislation: trade unions, employers europeaninstitutions, research centres 
and so on. The house also offers a news and reports section. A qualifications standards section is under construc-
tion at this time and should be ready by the end of the year. 
The Study Visits House 
The Study Visits building consists 
of four rooms: general information 
about the programme itself, the 
themes from the year 1997 to 2000 
and the study visits staff; a section 
for participants only, a room for 
NLOs (National Liaison Officers) and 
on-line documents workshops' re-
ports that are available for 
downloading. 
Window on VET Systems 
Here you will find a wealth of 
information on the organisation of 
VET systems throughout Europe. 
This house will also provide updates 
on recent developments at national 
level. 
Mobility House 
Against a background of increas-
ing internationalisation and opportu-
nities for mobility, young people and 
adults need to be better prepared for 
transnational employability. The ETV 
is dedicating an entire area to mobil-
ity which consists of the following 
sections: Research results; Glassy 
Tower - an insightful view into a 
CEDEFOP research project from the 
outside; Learning abroad service 
with selected resources and an Elec-
tronic Opinion Poll on the subject 
"Should a training scheme include 
work experience abroad?" 
Conference Centre 
^ The ETV Conference Centre pro-
vides a place for hosting virtual 
conferences. In this area keynote 
papers from conferences are avail-
able for reading or downloading. 
Participants are encouraged to use 
the discussion groups to elaborate 
on, or ask questions about points 
brought up during the conference. 
An Exciting Future ETV Library Searching for something? .. 
for the ETV Update Try this 
The ETV is currently undergoing major redesign behind the scenes and soon 
will be unveiled as a more user-friendly community where it will be easier to 
find what you are looking for. Apart from this the village continues to expand 
- the CEDEFOP Research Arena - an area where researchers can share 
knowledge and thinking is currently in the making. 
Adopting the latest technology we aim to improve site searching and to 
refine the personal service to the visitor with regular updates for all residents 
on their particular areas of interest. Our news section, through the coopera­
tion of the documentation network, is now providing direct on-line updates 
on current developments at national and European level. 
But perhaps the most important additional facility the Village will soon offer 
- the ability to search across a selected number of high quality sites on voca­
tional education and training with "EASE", a VET specific search engine, 
pooling European information resources in the area. The ETV has an ambi­
tious and exciting future. If you have any ideas on how the village can im­
prove the services you are looking for, please contact us via the Electronic 
Training Village. 
ETV Statistics 
The ETV Library has been one of the 
fastest growing areas of the village. 
Of particular note are the following: 
An electronic version of the Multilin­
gual Thesaurus Vocational Training 
has been added. 
The Bookmarks have been restruct­
ured into a collection of information 
resources which are now available 
on the Internet as a fully integrated, 
functional database known as VET 
Internet Resources. A search inter­
face has been completed for INSTIT, 
the Training Institutions Database. 
Addresses of the institutions 
responsible for Youth Exchange and 
Placement are now available in DE, 
EN and FR. In addition there is a list 
of Internet sites related to mobility 
of young people. 
r · , r . .f „™„ Λ ena A list of e-journals is available on 
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is coming soon. 
Another future service in the ETV 
Library will be the VET Digital Li­
brary. It will contain the full text 
version of available legal texts and 
other reference documents in the 
field of vocational education and 
training. 
Looking for information on Vocational Training in Europe will never be the 
same. Simply direct your browser to http://www.trainingvillage.gr. Your 
search can take you in several directions: the Window on VET Systems, the 
Journal Archives, the Bookshop, the Social Partners Legislation Database or 
the ETV Library. 
What do you find where? When you really don't know where to look, you 
should consider the Search section of the ETV. However, you may be able to 
direct your search more specifically. 
For example, if you're looking for a past edition of the European Journal for 
Vocational Training, then head to the European Journal House and click on 
the doorway to the Journal Archives. 
Want to find legislation related to Vocational Training? Head for the Social 
Partners' Area in the ETV and click on Legal Instruments. Here you'll find 
legislation organised into four categories: National Labour Legislation; EU 
Legislation on Training; Agreements on a European Level and Joint Opinions. 
You can find an increasingly large selection of CEDEFOP publications in the 
Bookshop. Enter the Bookshop and take the door directly to the bookshel­
ves. Inside the bookshop you will find publications for reading and down­
loading available under such topics as: Labour Market Policy, Costs and 
Funding and Vocational Training Systems. 
The VET Systems House has a wealth of information on the vocational train­
ing in EU Member States in these two categories: Country­specific reports 
and EU Level Overviews. You can also find articles from Le Magazine and 
CEDEFOP Info in this section. 
These are by no means all the resources in the ETV. There is information on 
Study Visits in the Study Visits House, Information on the Training of Trainers 
Network and quick access to the addresses of various training­related insti­
tutions in Training Organisations House. However, one of the very richest 
resources in the ETV is its library. The ETV Library now contains seven data­
bases: The Bibliographical Database, the Multilingual Thesaurus Vocational 
Training, the European Research Directory, INSTIT­the Training Insitutions 
Database, The Glossarium and the new VET Internet Resources which con­
tains the Bookmarks collection of vocational training related web addresses. 
Lists of forthcoming conferences, selected Electronic Documents, and Elec­
tronic Journals complete the main services of the Library. 
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How far have we come towards these goals? Currently we have 
some 4700 registered residents: 84 % from EU countries, some 12 % 
from Central and East European countries and the remainder from the 
rest of the world, mainly Australia and Canada. Residents are from a 
total of 91 countries. There are over 5000 files in the Village and this 
figure does not include the information available in the various data­
bases. 
CEDEFOP, by the way, had and still has a completely separate Web­
site. The reason for creating a second site was to create a virtual com­
munity, a phrase often used currently although there are differing 
views as to what it is. 
I think a Website becomes a community when it transcends being 
a pure source of information to being a place where people start to do 
things: to talk, to discuss, to work together. So have we created an 
intentional community? Perhaps a qualified yes would be the best 
answer. 
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